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reviews, legal terms) ; documents used forjervice planning (planning 
processes for Individual Educational Programs and habilitation plans, 
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cooperative planning (alternative methods of cooperative planriirig, 
their advantages and disadvantages)^ Each module also includes 
questions to ask, aspects to explain, 3nd self-check exercises. 
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This PARTNERS IN PLANNING trainer's guide is one in a series of publications 
devefoped tcr help Florida school districts provide special programs for excep- 
tional students, it was developed by the Interagency Development Project* 
Leon eounty Public Schools under the guidance of: \ 

Charles H. Obuch 
Superintendent of Schools 

Robert M. Gonnors 

Director, Exceptional Student Education 

Lynda Roser ; 
Coordinator, Exceptional Student Education 

_ ___ 

Linda P. Laugen, Project Director 

Interagency Development Project ^ 

During the field survey conducted in the first year of the Interagency Develop- 
ment Project, 52 school district and HRS personnel responded to written ques- 
tionnaires , 23 exceptional student education administrators answered questions 
through telephone surveys , and 83 individuals were interviewed. A 14-member 
advisory oarriittee was also established to oversee project activities and 
materials production. The Interagency Development Project recognizes the con- 
tributions of these professionals, without whicdi this trainer's guide could not 
have been developed. Appreciation is expressed to these individuals for their 
willingness to provide constructive content suggestions for the PARTNERS IN 
PLANNING training materials and for the aonpanion publication, A Resource 
Manual for the Fferelopment and Evaluation of Special Programs for Exceptional 
Students, Vol, III^l, Interagency Service Plans for the Profoundly Mentally 
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IlfRCBUCTieN 

This trainer's guide was developed and written by the Interagency teveloprent 
Project, a Title VT-B project awarded to the Leon Oounty School Board by the 
Florida Department pf Education, Bureau of Education for Exc^ptic^l_studi^fe 
The funding period for the gfcarit began July 1, 1981 and ended June 30, 1.983. 
Hie project had three major goals for the two-year grant period: first, to 
study interagency coordination of service plans for school -aged profoundly 
mentally handicapped (PMH) students in Florida; second, to identify practices 
for agency coordination; and third, to develop a resource manual and oonple- 
lqentary training materials for Florida educators interested in iitproving v 
Interagency coordination of service plans for PMH students. v 

* The resource manual, entitled A Resource Manua l for the l^v el a pftfeht area Eval- 
uation of Special Pre oraire for Bx rep+inrvvl- StiiHerits^ Vol. ITT-,7: Interagency 
, Service Plans fbr the Profoundly Mentally Han dicapped , and the two publica- 
tions that make up the PARTNERS IN PLANNING training materials (this trainer's 
guide and the participant 1 s manual) have been developed to better acquaint 
personnel of public schools $nd' the Department of Health and Rehabilitative 
Services (HRS) with the statutes , "^les, and regulations on which service : 
plans are based. All three publications describe the serviOB plans used by 1 
local school districts and HRS ^nd suggest ways in which local agencies may | 

crordiriate the development and implementation of these documents. Using \ 

deferent formats, the resource manual and training materials provide infor- 
mation on the agencies that serve PMH students, the legal bases for service 
plans, service. plan documents, and methods for coordinating planning. The • 
resource macual and the PARTNERS IN PLANNING training materials may be used 
independently or in conjunction for group training. 

Use of this trainer's guide 

V . ■_ ...... ^ 

The information in this trainer's guifte is intended for the use of gxpup . 
leaders wto want to provide training on the development of interagency service, 
plans to personnel of public schools, HRS, and other ocmnunity agencies. 
Sctool district superintendents , exceptional student education administrators 
c and supervisors, school principals, teachers,* and other public school personnel 
involved in coordinating educational services with HRS can benefit from group 
training that addresses the development and coordination of interagency 
service plans. The informational the resource manual, this trainer's guide ^ 
c^nd the PARTNERS IN PIAN^UNG participant's manual can also help HRS personnel 
understand the prodedur^s local schpol.districits use to provide educational . 
services. The statnitor ^ba aes* for service planning and the alternatives for 
* coordination sho&ld suggest v^s in which botif agencies might adjust local • 
policies and procedures to encourage and enhance cooperative efforts. 

.The PARTNERS IN PLANNING participant's manual contains a complete set of 
mterials for set f -paced study, /tljiis^trainer's guide provides instructions 
orT how to conduct a group . session In making their presentations , : group 
leaders should use *±iese notes along with the transparencies , handouts, case 
studies, and answer keys found in the appendixes of this guide. Before their 
presentations , trainers should also study the J vinf ormation provided in the 
participant's manual for PARTNERS IN PLANNING arid prepare answers for each of 




the questions suggested in this guide . Sup^l^nentary information can be found 
in the oonpanion publication already inentioned, ^u^ e s ou rce Manual for the 
feveloprent .and Evalua tion of fecial PrcK^ a nB ^for-^Exceptional Students^ Vol. 
III-J; Interagency Service Plans for the Profoundly M entally Handicapped . 
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PARTICIPANTS IN SERV ICE PLANNING 



MODULE 1 



DISPLAY 

Transparency U PARTNERS 
IN PLANNING 




EXPLAIN: ; j 

i; Ihe title PARTNERS IN PLANNING was chosem to ex- 
press the legal arid practical responstt>iiities 
of local school systatts and the Department of _ 
Health and Rehabilitative services (HRSJ in plan- 
ning educational services for Profoundly Nfehtally 
(PMH) students. 



2. 



4. 



DISPI^Y 

Transparency 2 : Cover 
illustration of PMH 
students 




5. 



6. 



7. 



HRS and public school service plans go by 
different names, are affected by different laws, 
and have different purposes. 



I. PMH students are referred to by different names* 
- r depending on the agency. 



PARTNERS IN PLANNING is the product of cooper- 
ation between the DOE, HRS, and the Leon 
County^School District. Teachers, trainers, ad^ 
ministrators, therapists, social workers, pa- 
rents , private consultants, and many others 
contributed information and expertise tt> this 
project. 

PMH students include the full range of school- 
aged children and youth from age 5 through 18. 

These students come from different ethnic and 
social backgrounds and live in a variety of en- 
vironments. 

The roles played by local; school districts and 
HRS in planninq services fQr these students are 
defined in a complex set gf laws, regulations, 
and rules. 



DISTRIBUTE 
Handout 1: 



Questions 




WAIT, while participants 
read 



EXPLAIN: 

\ - - 

1. The major objectives of this training will an- 
swer the questions in Handout 1. Answers to 
these questions will clarify thje process and 
methods that school and HRS districts can use 
to develop interagency service plans, 

2. Participants *are to use Handout 1 as their own 
checklist for finding answer ^ as, they v*Drk - 
through the PARTNERS IN PLANNING program. 
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_ i KJDULE1 
PARTICIPATES IN SERf ICE PLANNING 



WRITE 

answers oil board, flip 
chart, or transparency 
as they are given 




WRITE 

S. 228.051, F.S. 
SBEfc 6A-6.30 




WRITE 

answers on board, flip 
chart, or transparency, 
are given ' 




OBJECTIVE 1 ; Recognize which students_are classified 
as profoundly rrentally Handicapped (PMH) 

V" 

* 

E^AIN: 

Tile first nodule concentrates on participants in the 
planning of services for PMH students. 

ASK: . 

1. What are the characteristics of PMi students? 

2. R5r educational purposes, what other cate^^ies 
are mentally handicapped students divided into? 

3. What must Florida^ s local school districts pro- 
vide for all mentally handicapped students? 

OBJECTIVE 2: Recognize vtftich students receive 

services from local school districts 
and HRS. 

EXPLAIN: 

\ * 
1. Florida law requires that all school districts 
provide special educational programs for excep- 
tional students from age 5 through age 18. 

The law [S. 228.041] arfl^State Board of Educa- 
tion Rule [6A-6.30] include the following in 
the exceptional student 'category : ' , - 

— mentally handicapped 

— speech and language iirpaired 

— hearing iirpaired, 

-—visually, irtpaired^- 

—physically inpair*3 

— emotionally handicapped 

— specific learning disabled 

— gifted 

ASK: S 

1. Which PMH students receive services from local 
school districts and HRS? , 

2. Ask other questions JjO pronpt the correct answers, 
such as "Which age group?" and "Why do these 
students qualify for HRS services?" If partici- 
pants don't give the correct answers , sirtply 
write down and explain each answer. 



-4- 

12 



ERIC 



ERIC 



PARTICIPANTS IN SERVICE PLANNING 



MIE 1 



DISPLAY 

Transparency 3: Chart 
of age categories 



EXPLAIN: 

ii School districts must serve exceptional students 
that are sdiobl-aged (bet**een , the ages of 5 ^nd 
18) . Florida \aw [S. 232.01, F,S r ] also permits 
school districts to extend their programs to 
students beyond the mandated ages to include 
students below ^age 5 and above age 18. Hius 
the exact ages of students in the "school-aged" 
category vary from school district to school 
district. 

2. PMH students also qualify as developnentally 
disabled under state and federal laws and may 
receive HRS services. Thus, both HPS and school 
districts serve PMH students that are "school- 




OBJECTIVE 3: 



Recognize the different terms agencies 
use to refer to PMH students. 



WRITE 

list of terms used by 
school districts arid 
HRS 



ASRi 

1. What aire some of the terms you have heard used 
to describe PMH students? 

2. Ask other prcnpting questions to get answers 
from the group. If answers are not volunteered, 
give and explain each answer. 

3 . Which terms are generally used by local school 
districts and the DOE? by HRS? 

EXPLAIN: 

1. Different terminology tends too come from state 
and federal laws, regulations, and rules. 

2. School districts use these terms: 

—Exceptional student , 
— Profoundly mentally harfiicapped 
— Profoundly handicapped (PH) 

3. HRS uses these terms: 

— Developmentally disabled 
— Mentally, retarded 
— Profoundly mentally retarded 
—Developmental Services Client 



-5- 



ERLC 



13 



PARTICIPANTS IN SERVICE PLANNING 



MODULE 1 



OBJECTIVE 4: 



EXPLAIN: 



Recognize the different home environ- 
ments of PMH students. 



Local school districts serve PMH students Who care 
frcm various types of home environments. 



ASK: 



WRITE 

di f f erent home 
environments as they 
are listed 



What different types of heme environments do PMH 
students come from? If participants do hot. name 
all of the possible heme environments , complete 
the list and explain why these environments must 
also fee included (See pages 9-11 of the partici- 
pant's manual) . 



EXPLAIN: 



2. 



The different types of BBS residential facilities 
where PMH students may live (Emphasize the special 
construction of cluster ICF/MRs). 



PMH students from Tallahassee and Orlando Sunland 
Centers are gradually being transferred to cluster 
ICF/MRs all over. Florida. This type of resident- 
ial facility will play ah increasing role in the 
lives of PMH students. 



ASK: 



1. What types of residential facilities for PMH stu- 
dents does your school district have? 

2. Does your district have one or more cluster facili- 
ties? Are any planned for your district? 



OBJECTIVE 5 : Recognize the different types of service 
plans for PMH students. 

EXPLAIN: 

Both HRS and local -school districts may serve school- 
aged PMH students, but they use different service 
plans. These plans have different names and different 
purposes . 

ASK: 

1. Whatever name we give a service plan, how would 
you describe one? (open discussion) 
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PARTICIPANTS IN SERVICE PLANNING 



MGBULE 1 



WRITE 

naitfes of service plans 
as they are nentioned 



WRITE 

"Inplementation Plan" 
by IEP and "Active 
Treatment Plan" by hab 
plan" 



WRITE 

local school district 



WRITE 

participant responses 



WRITE 
"DDE" 

WRITE 
" BEES " 



2. What mates a servioe plan individualized? {con- 
tinue discussion) 

3. What is ^?he name of the public ^hodl service 
plan? ffiRS Y service plan? (If rianes are hot vol- 
unteered , write Individual Educational Program 
(IEP) and habilitation (hab) plin.) 

i; Definition of IEP and hab plan, 

2. Implementation plans and Active Treatment Plans 
(ATPS) and how they are used, 

OBJECTIVE 6 ; Recognize how local school systems, 

the DOE, and HRS are organized to meet 
the heeds of PMH" students. 

EXPLAIN: 

Local school districts are organized in different ways 
and these organizations afreet the way IEPS and pro- 
grams for PMH students are developed and implemented. 

ASK: 

1. What are scene ways that school districts may rake 
decisions about programs for PMH students? (open 
discussion) . If participants do not specifically 
name "school-based", "central off ice-based," or 
"shared decision making," list these and explain 
the characteristics of each. 

2. Who provides technical assistance for PMH stu- 
dents at the state level? 

3. What does "BEES" stand for? 

4. What does "BEES" do? 
EXPLAIN: 

t - - - 

1. BEES is ah acronym for the Bureau of Education for 

Exceptional students. 

2. BEES provides l^dershop for the development and 
evaluation of special programs for exceptional 
students . 
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PARTICIPANTS IN SERVICE PLAT4NING 



WRITE - 
— Program' I 
— Program Review and 

Evaluation 
— Program jfervices 
— Ftesourcdf Management 



3. SEES has 4 sections: Program ^Dev^opmmt; Program 
Hgfaew and Evaluation; P^^ 

\ : source Manageinent. (See page 7 of the resbtirce 
nanual or page 14 of /the participant's manual for 
a description of sections and responsibilities,) 

4. The responsibilities of each section. 

/ ' 

5. The role of FDLRS (Florida Diagnostic and Learn- 
ing Resources System) . ' 

6. Local scteol districts must submit their district 
procedures for serving exceptional students to 
BEES each year. \ 



ASK: 

1. How does your school district serve PMH students? 
(open discussion) 

2. How many PMH students do you hay^ in your school? 

f 



3. 
4. 



Where do these students live? 



Which of the three basic management systems does 
your school district use to develop IEPs for PMH 
students? 



5. Who is most responsible for— 



a. identifying exceptional students? 

b. developing appropriate programs? 

e. developing procedures for exceptional 

student education? 
d. creating district policy for exceptional 

student education? 



6. Have y6u read all or part of your district pro- * 
cedures document for exceptional student educa- 
tion? Where would you find a copy? 



Who prepares this document for your school dis- 
trict? ^ 



In your district, which terms are used to refer 
to PMH students? Do different agencies use 
different terms? 



WRITE 

HRS Developmental 
Services 



EXPIAIN: 



1 . The Developmental Services Program within HRS is 
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PARTICIPAM-S IN ^SBff-KE PLANNING 



MODULE 4 




DISTRIBUTE Handout 2: 
Services provided by 
Deve lopmental Services 

WAIT while participants 
read 

WRITE. 

Social worker/case 
manager 



WRITE 

Other service programs : 
— Children ' s Medical 

Services ; iGFlSj 
— EroncmicfServices 
— Medicaid Services 



responsible for coordinating services to _ children 
arid adults wfc> aire developmental ly disabled . 

2. Just as rare serves other ^ceptibrial students in 
' addition to PMH students , HRS' Deyelopterltal 

Services Program also serves people Who. have dis- 
abilities other than retardation — such as cerebral 
palsy and epilepsy. 

3i .Our primary interest is ih_tfcse Developmental 

Services clients who are also students in bur * 
classrooms . . 

4. Developmental services offers a number of differ- 
ent services to qualified clients. Ntotice the 
\ items marked with arrows. PMH students are most 
\ likely to receive these services. 

5\ The services that a Developmental Services client 
is qualified to receive will be listed on the 

client's hab plan. After the Jiab plan is 

developed, a Developmental Services social vrorker 

becomes that client's case manager and is re- : 

sponsible for seeiilg that needed services a?e pro- 
p vided. Developmental Services calls this pro- 
cess its Case Management Sy stem . 

6. Developmental Services is just one of 10 ser- 
vice programs that HRS provides for eligible 
clients. Three other HRS programs that may serve 
PMH students are Children's Medical Services 
(CMS) , Economic Services , and Medicaid 
Services. <- 

ASK: 



1. How many PMH students in your school are clients 
of Developmental Services? 

2. What other HRS services do these students receive? 

3. How do these services support and reinforce 
what PMH students are learning in school? 

4. Which HRS services do you think help the educa- 
tional growth of your PMH students? Why? (Go 
over HRS services listed on handout 2) . 

5. How does your school ' s educational program for 
PMH students support and reinforce services they 
receive from HRS? 

-9- 
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; What are the rianes of the HRS social workers as- 
signed to the i*E studihts v*o are also clients . 
of ^veioFTrehtal Services? 



OBJECTIVE 7: 



' DISPLAY 

Transparency 4: Holistic 
vs. Fragmented 



DISPLAY ^ 
Transparency 5: .Chart 
of coordination 
needs 



Recognize the need for joint planning 
and delivery of services to PMH stu- 
dents- / . 



EXPLAIN: 



Local school districts and HRS deliver services to 
many of. the same children and youth; Both systems en- 
courage the holistic development* of these individuals . 
Because of differences in agency responsibilities 9 
however, development is often fragmented - 

ASK: 

1? When do the services of PMH students need to be 
coordinated? (Point out age groups and agency • 
' responsibilities on transparency 5.) 

2. Caru coordinating the services of local school . 
districts and HRS make a real difference in the 
lives of PMH students? (open discussion) 

READ: 

The text of case study 1, "Andrew." (see appendix C) 
ASK: ^ 

1. Were services for Andrew totally coordinatedY - 
partially coordinated, or uncoordinated? (often 
discussion) 

_„_.__ i - 

2. What probable effect did this have on Andrew's 
development? - . 

3. How might Andrew's situation have been improved? 



DISTRIBUTE _ 
Handout 3 : JVbdule 1 
Self -check 




EXPLAIN: 



The self check exercise is for you to .keep for ybui; 
own review ,of Module 1, but we will /.go over the an- 
swers as a group. 



-10- 



9 

ERIC 



ASK: 

1. ^each .question aloud 

2. prompting questions to get the arisv^rs that 
appear ih_ the arisv*§r key for ffodule 1 (see 
appendix D) .J 



StKVltt rLRNNilMti run rm oiumuiip 



DISPLAY 

Transparency 6: Map 
of Florida indicating 
HRS ard school dis- 
tricts 



WRITE 

School Districts: 
— Teachers 

i 

— Principals 



— Ir>cal School Board 

—DOE (legal requxre- 
ments) s 



OBJECTIVE 1: 



EXPLAIN: 



teebghize differences in the organi- 
zational stmctures of local school 
^districts arid HRS districts. 



Itodule 2 concentrates on the legal and agency re- 
tirements that affect" service planning f or PMH stu- 
dents. First, however, we will examine sane differ- 
ences in the organizational structures of local . 
school districts and HRS districts. Finally^ v*e will 
- look at sore of the -things, school and HRS personnel 

* cin do, to coordinate services and still meet ail - 
of their legal obligations. 

ASK: 

.1. What is the difference in the geographic struc- 
ture of school and HRS districts? 

* 2. How many HRS districts vare there? 

7 V - 

3. Which HRS districtserves thi most* school dis- 
tricts? The least? - 

4. Which HRS district serves your school district? 

5. How many other school districts does this HRS 
district serve? 

6. Where is the headquarters for this HRS district? 

7. When an HRS district serves a large hunter of 
school districts, what coordination problems 
might you expect? (open discussion) 



[^en 



EXPLAIN: 

1. Ft>r local s<Sooi districts/ the scfodl toard 
generally determines policy and procedures. 
' Tteachers report to principals^f individual 
schools^ wto report to the superintendent 7 and 
the school board. The school board ensures 
that the school district is complying with State 
Board of Education rules. 
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WRITE 

HRS Districts: 
—District Staff y 



' — Direct Services Super- 
visors 

.. V ' 

— Program Coordinator 




— District administrator 

• \A __. 

— Assistant Secretary 
for HRS 

_ i 

— HRS Secretary 
—Governor * - 



2. HI»vdistricts sore part of a irbre centralized 
syz&em, with the headquarters in Tallahass^_ 
det ennin ihg muc^i of the policy: for the 11 HR^ 
districts, , District staff notibers report to 
Direct S ervi c e s Supervisors or Program Super- 
visors • Program Supervisors report to thg 
Program Coordinator or the DistrictySiniriistx 
tor. The District A±rdhistrator reports to the 
* Assi stant Secretary of HRS, who reports to the 
Secretary • 'The HRS Secretary reports to the 
Governor, 



WRITE 

— Education of 

harxUc^pped stuients 
--Services to the 

developmental ly disabled 
— HRS residential 

facilities 
--^Client services in 

ICF/MRs 



3, our laws created these separate organizational ^> 
structures, and these structures tend to support 
separate ocmnunication patterns. 

OBJECTIVE 2 : Recognize state and federal require- 
ments for service plans and service' 
plan reviews. 

EXPLAIN: 

1. Federal laws and regulations may ^ lead to the 
ore&tion or revision of state laws auid^rules^ 
State laws and y^ules are also developed without 
federal laws ^nd regulations as a basis • When 
new federal laws affect state laws, our legis- 
lature may amend our statutes to ccnpiy with 
the new federal r^fuiresnents . 

2. When we talk about services f or P*4f students, p 
we must consider all of the state and federal ^ 
laws> rules, and regulations for: ? 



—the educatxon of handicapped students 
—services to the developmentally disabled 
— HRS rffx^ttial facilities 
—Client services in ICF/MRs 
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WRITE 

P:t; = Public Law 

F;S; = Florida Statutes 

CFR = Code of Federal 

Regulations 
FA£ = Florida 

Administrative 

Code 

SEER = State Board of 
Education Rule 

S. = Section of state 
law 

§ = Section of federal 
law 



Different abbreviations are us^l for different 
laws* rules*, arid regulations. Here are same 
you need to kix>w: ^ 

~P.L. = Public law . 

— F„3. = Florida Statutes 

^CFR = Code of Federal Regulations 

--FAC = Florida Administrative Code. 

— SBER = State Board of Education Rule 

—Sr. = Section of state law ' 

-*! = Section of federal law 



These abbreviations will often be used as vas - 
refer to the various legal bases for service 
plans and service plan reviews. 



ASK: 



WAIT for participant 
responses and then 
WRITE 

P.L. 94-142 \ 



for partici 
responses and then 
WRITE, _ 
P.L. 95-602 



1. Which federal law requires that school systems 
develop IEPs? 



2. Which federal law requires that HRS develop 
habilitation plans? 



DISPLAY 

Transparency 7: 
Legal requirements for 
service plans and 
service plan reviews 



EXPLAIN: 

1 . Federal regulations also require ^that residents 
of ICF/MRs have a "written plan df care." 

2. State and federal^ laws require that certain 
people attend service plan meetings and that 
v the plans be revievred periodically • 



ASK: 



i; Other questions to eticit information displayed 
on Transparency 7, such as ft Who is legally re- 
j quired to attend a hab plan meeting?" 

2. Which requirements _are_ similar for sctool dis- 
tricts, HRS, and ICF/MRs? 

3. Which requirements are different? Fran this 

r 
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DISPIAY 

Transparency 8 : Legal 
requiren^ts for 
service plan contents 




small sarple^ vrtiich Agency \tould you guess has the 
most requirements? 

i. State and federal laws> rules, and regulations 
also indicate what each service plan must con- 
tain. 



2. 




dred contents of' lEPs, hab plans, and Indi- 
vidual Pl&ris ; of Care (Point out elements^ on 
Transparency 8) 



ASK: ; 

bL What do all three o^ans lhave to have? 

2. Which plan must ufe a. standard fdrmat? 

3. Which plan fl ranc&sqed with the residential 
• environment of £he in^yiduaL? 

> N ' - I- - 

4. Other questions to prompt identification of 

service plan contents . 



EXPLAIN: 



DISPLAY 

Transparency 9: 
Relationship of service 




School districts and HRS Developmental Services 
both use one servifce plan, bat ICF/MRs use two: 
the Developmental Services hab plan and an 
Active Treatment PlWi (ATP) . ^ 

2. Both thk IEP and'the ATP relate to the hab plan, 
but in d^ffejrent ways: % . 

aj The IE£> sh^^^3uca4ional and relateS ser- 
vices. A ii^plah fists all services -a De— 
1 velopmental Servi^e^fciient should received . 
: Because public schools, not HRS, provide edK 
ucational services , HRS personnel must know 
what is in. an IEP to indicate the educational 
goals and services on the hab«plan. 
I \ 

b) The ATT? rebates* to the hab plan much like 
the public school .implementation plan to the 

IEP. It isj^used in ICF/M^^to' prescS-ibe the 

methods 3taf f will jise to meet the annual 
goals listed on the client's hab plan. 



9 
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STATUTES, RULES. AND REGULATIONS \ . , ■ 



MODULJE 2 



WRITE 

Chapter 10D-38, J 
FAC--ICF/MR ' 
regulations for 
Florida 



fiSK: 
I, 



9 ... • 

Do all PMH students,; have an ATP? 



Do all PMH stud^ts-who live in an 1CF/MR 
have a hab plan? ' ; >. " 



3. "Which service plans would PNW students living 

in' group or foster, homes have? \k^.. 

4. How many PMH students in your school have hab 
5? OTPS? 



How would you expect goals for "education," hab- 
ilitation," and "active treatment" to be (a) 
similar and iriteractive? |b) different and con- 
flicting? (open discussion) a 



EXPLAIN: % ' 

_\ _ _ - ' _ _ - 

There are federal and state regulations for the 
licensure and certification of ICF/MRs . _ Chapter. 
10D-38 of the Florida Administrative Code sets the 
requironents for ICF/MRS operating in Florida. This_ 
rule interprets federal regulations for ICF/MRs. HRS 
contracts with ICF/MRs for residential services and 
encourages the use of these facilities for HRS 
clients*. 



OBJECTIVE 3: 



Recognize legal terms found in state 
and federal laws*/ rules, and regula- 
tions related to services for PMH stu- 
dents. 



EXPLAIN: 



DISTRIBUTE 
Handout 4: 
Glpssary of < terms 

WAIT 

1 While participants 
read 




To work together, school and HRS personnel need to 

have a ; clear understanding of the legal and agency 

terms both_ : Use in discussing services to students and 
clients. Keep this list of the : up&t aonrron terms 
and add any others that you learn d^rii^g this train- 
ing. . ' ' 



ASK: * 

1. Which terms are used by school personnel? by 
HRS? by ICF/MRs? 
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Have participants indicate in the rrargin of their 
handout,. SD (for school,. district) -,' UBS, or 
ICF/MR for the. agency using tJhe term: 

Other questions designed to encourage' study of 
the definitions, such as, ,r Which other disorders 
are included in, the category of 1 developmental ly 
disabled 1 ?" ; 



OBJECTIVE 4: 



Recognize possiblities for agency' 
coordination of service plans and 
service plan reviews. 



EXPLAIN: 



So far, this nxxlule has shown that school dis- 
tricts and HRS districts — 

0 — are organized in different ways 
— have different responsibilities 
— use different terms when referring to services 

for the same individuals 
— respond to different laws, rules, and regula- 

lations 



WRITE as column 
headings : 
— harmonious 
— conflicting 
—unrelated 



WRITE 

— contents * 

— review 

— participants 

— reeva iuat ion 

— participation by 

personnel outside 

the agency 

DISPLAY 

Transparencies 10 and 
10A: Legal requirements 
for service plans and 
service plan reviews 



ASK: 

1. Considering these factors, \*ould you expect ser- 
vices for PMH students to be harmonious , con- 
flicting, or unrelated? (open discussion and 
write exanples participants give under each term) 

EXPLAIN: 

lb help us determine wh^t' is allowed, we need to com- 
pare requirements for such things as service plan re- 
views, participants , reeva luat ions , written reports, 
and contents of service plans and see where any con- 
flicts occur. Jj 



ASK: 



1. Which of the legal requirements on this chart are 
the same? 
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DISPLAY 
• Transparency 11: 
"Free" options 



2. Which would \bause conflicts? 

3. Accbrdihg_tb this chart, \iiat could sdtlobl dis- 
tricts and HRS districts do to give more contin- 
uity to service planning for PMH students? 

4. Ask . other prbbiixj questions! that require par- 
ticipants to think about coordination possibili- 
ties, such as "Do the laws allow personnel out- 
side an agency to participate in annual reviews? 1 ' 

EXPLAIN: 

Many, possibilities for iiiprovirftj service planning 
exist. 



WRITE 

"What is the pay- 
off?" . ' 



READ ALOUD: 

Options • Listed on Transparency 11. 

ASK: ' ' 

1. How many of these options are feasible in your 
* school district? (allow participants to express 

- views on the options and their feasibility for 
their situation.) 

EXPLAIN: 

T^^_ rrs ??^"_ important pay-off of the coordination of 
service plans is for each PMH student. 

READ: 

The text of case study 2, "Jeremy." (see appendix C) 
ASK: 



1. 

2. 
3. 



In Jeremy's case, 
portant? 



was coordination so im- 



What things could have gone wrong if Jeremy's 
services had not been coordinated? 

Which of the coordination procec^iires were le- 
gally required? 

Which of the coordination procedures would you 
agree to? (open discussion) 
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MODULE 2 



5. Ask other prcnptirlg qi^stidris that encourage 

participants to consider the need for coord-- 

iriatirig services for Prtfi students living in ICF/ 
MRs. 



SELFHUHBCK EXERCISE 



EXPLAIN: 



DISTRIBUTE 
Handout 5: 
Module 2 
Self-check 




The self check exercise if for you to keep for your 
own review of Module 2, but we will go over the 
ahsvs^rs as a group. 



ASK: 



r^^bch question aloud 



prompting questions to get the answers that 
appear in the answer key for Module 2. 
(see appendix D) 
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WRITE 

Develop— 

th^plan 

Revise^ 



^Inplement 
-Review 



WRITE as column head- 
ings: IEP, HRS hab 
plan, ICF/MR hab plan 



OBJECTIVE 1: 



Recognize the planning processes 
IEPs and hat> plans* 



for 



haj? 



1. Module 3 presents in nore detail the ocnponents 
of IEPs, hab pians^ and MPs . It also summarizes 
the planning process for IEPs and hab plans and 
points out differences in the nurrfcer of service 
plan reviews and the scheduling^ of these reviews, 

2. Mthough IEPs, and hab plans are used for differ- 
ent purposes by different agencies, the proce- 
dures each agency used follow the same cycle. 



ASK: 
1. 

2, 



If planning is the first step in developing a 
service plan? what is the next step? 



Continue to ask questions about each step until 
participants have identified this 4-step process: 



the plan 
Revise 4r 



^Inpiement 



-Review 



EXPLAIN: 

Because different agencies carry out these procedures 
and follow different regulations, the exact process- 
ings* used and schedules for these procedures may be 
different. The cycle, hoover, is the same. 

OBJECTIVE 2 : Recognize differences in the number of 
required service plan reviews. 



ASK 
1. 



WRPIE under IEP: 
annually 

WRITE under HRS hab 
plan: annually, semi- 
annually 

WRITE under ICF/MR . hab 

plan: annually, quarterly, 
monthly 



Do you remember the different requirements for 
service plan reviews? 

How often does an IEP have to fce reviewed? 



3. How often does an HRS hab plan have to be re- 
viewed? 

4. How often does an ICF/MR hab plan have to be re- 
viewed? 



EXPLAIN: 
1, 



In addition to these differences,, there are dif- 
ferences in the ways that these reviews are 
scheduled. IEP reviews may be scheduled any 
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tine Airing the calendar year or at the anni- 
versary ^te of the E2P; Whatever the date of 
to review, an IEP mast be in effect at the be- 
ginning of the school year. 



WRITE in hab plan 
column : annual review — 
anniversary date of plan; 
seng'-'gnnual review—six 
n on L h s after initiation 
of plan 



WRITE by monthly in 
ICF/MR hab plan: 
ooltmn: Q^fi^P 



WRITE by quarterly: 
team review 

WRITE by annually: ■: 
all staff and outside 
service providers 



ASK: 

1; When are BP reviews cbrKiucted in your school? 

2; Who usually participates ih these reviews? 

3; What arrangements are made to prepare for 
these meetings? 

SjKASi: 

1. Annual reviews of hab plans generally are sche- 
duled close to the anniversary date of the last 
review. The senti-annual reviews generally are 
held six months after the initiation date of 
the hab plan. Because clients can enter the 
Developmental Services Program at any time, 

- annual and sard-ahhual reviews occur every month. 

2. In ICF/MRs the @4RP (the .professional responsi- 
ble for the management of a client's programs) , 
must review each client's hab plan every month* 
Every 3 nbhths> a team of ICF/MR staff members 
must review both plans. Annually, all ICF/MR 
staff and outside servici providers must maet 
to revi^v both plans. 

ASK: 

1. & Are hab plan meetings for your PMH s 

held at the schxil or sanewhere else? 

2. Does anyone frcm the school go to thefe meet- 
ings? Why or why not? 

3. Do any of your students have ICF/MR hab plans? 

4. Does your school have ^copies ^of hab plans for 
your P*« students? Why or why not? , 

OBJECTIVE 3 : Recognize oonponatts of the different 
service plans; 



imjvpfrs USED FHR awiffi planning 

ASK: 



MODULE 3 



WRHE 

Benefits of Sharing 



LIST 

Benefits that 
participants identify 



DISPLAY 

Transparency 12: 
IEP, page 1 

rX3 



DISPLAY • _ 
Transparency 13: 
IEP, page 2 



Wbuld having a knowledge of a PMH student's IEP 
and hab plan benefit the student's teacher and 
the student? (open discussion) 

Ask other probing questions that help partici- 
oants see the benefits of each agency knowing 
what is in the other Is plan, such as "What if 
a child has an allergy to orange juice or dairy 
products? How would a teacher find that out?" 
and "Why is it inportant that teachers know the 
special medical needs of * their students?" 



EXPLAIN: 

J* 

1. To coordinate and use information on IEPs and 
hab plans, school personnel first need to 
recognize the elements of each plan and tow they 
relate. 



ASK: 
I. 
2. 



3, 
4. 
5. 



What is the purpose of an IEP? (open discussion) 

Which of these legal requirements are on the 
first page? 

2 r ■ ^ 

—present level of performance 
—annual goals 

— short-term objectives „ 

— specific educational services to be provide 
— related services to be provided 
-^date services will tegin 
— duration of services 
— objective criteria 

— evaluation procedures and schedules , 
— attendance by school district representative j 

parent (s) , student, teacher, and evaluation 

specialist 

Which legally required components appear on the 
second page? 

Wbuld a student's IEP be two pages, or more than 
two? Why? 

How is your district \s "IEP different from the 
sanple? 



DOCUMENTS USED HR SERVICE PANNING 



EXPLAIN: 



DISPLAY 

Transparency 14 : 

Hab plan, page i 




POINT GOT 
items as they, 
are identified 



DISPLAY 

Transparency 15: 
Hab plan, page 2 




V 



DISPLAY 

Transparency 16: ' 
Hab plan> Certificate 
of Eligibility paf& 




The HRS hab plan is a service planning document 

that specif ies gbalJL arid Services for bevel^msntal 
Services clients. These are' based on a client's 
he^s ic^tifi^ throu^l assessnent and evaluation. 
■Die first page of the>hab plan contains basic in- 
formation about the client. 



ASK: 



1. On the first page, where is the statement of the 
client's eligibility for services? 

2. Itestt 8 lists 5 types of disability. All of_ 
these come under what term? (answer: develop- 
mental disability) ; 

3 . Other questions that help participants identify 
information required^ori pag^ 1. 

EXPLAIN: 

The second page of the hab plan indicates that_ 
certain assessments have been cxxrpleted_. It also 
addresses a specific type of residential place- 
ment. 

ASK: • 

i. What assessments appear on page 2? A 

2; What type of residential placement is addressed? 

3. What are the different types of these residen- 
tial facilities? 

4. Which type do you suppose would serve PMH 
stixJents who need the msst physical and medical 
attention? (answer: De^lopmeaital/Madicai) 

< 

EXPLAIN: 

next page of the hab plan (tetenrcLries the client's 
eligibility to be classified as developnentally 
disabled under federal law. 

ASK: 

'1. Questions ttet help participants .identify \ele- < 
ments and how they reflect legal requirements 
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DISPLAY 

Transparency 17: 
Hab plan, page C 
with measurement 
N categbijies indicated 



3IOT OUT: 
Each measurement 
category on 
the waluataon/goals 
page 



of P.L. $5-602. ... ■ : , 
EXPLAIN: 

foie evaluation/goals pagfe is ,th© "heart ^ of i.t&e_'i 
hab plan, because it lists, a clients ey^i^tions 
arid present levels of perfdrniahoe iit\ specific 
areas. 

READ: s * 



■ ^^surement categories shown on transparency 16 



EXPLAIN: 

The information pn an 'SEP relates to this page of 
the hab plan. 



ASK: 



^^^jnnrasuremeht category would ah educational 
program relate to? (answer: Section C) 

Is an IEP divided into the same measurement 
categories as^fcction C? Why or why riot? 

Does your sc±bbl district neasure arid frrite 
goals for any of the same skill areas as those 
listed under Section C? ; 



^EXPLAIN: 



HRS regards* section C as the educational part of 
the hab 

ASK: 

* 

1 . Who fills out section C of a ha6 plan if the 
public schools are prt^dtLi^the educational 
program for a elicit? (answer: HRS staff 
typically ask spools to p r o vi de a copy of the 
student's IEP which they attach to the hab 
pl^n and reference oh the evaluation/dpals 
page.) 

2. For a scSooi-aged ciierit> hc*f would Hl^_khpw 
vSat to put in section C? fahsvrer: _ 'HRS staff 
would have to get this information frcin public 
school pCTSonhel.) 
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WRITE _ 

IEP «--^Inpl«Seritat ion 
Plan 

WRITE _} *."*■ ' • ; 
un3er- D^leitentatlon 
Plan, "Ir^tructional 
steps" 



VJRITE 




plan— > ATP 



WRTIE 

under ATP \ t • : 
2 training^ methods 
and activities *' 



3. 

4. 

5. 
6. 



What might HRS use as a substitute for section 
C? (answer: a copy of the student's public 
school IEP.) % . 

Does your school provide' HRS with a copy of a 
PMH student's IEP every year? Why or Why not? 
(open discussion) 



What use would an IEP be to a hab plan oatitdt- 
tee? 

What use would a hab plan be to a student's 
teacher, therapist, and other service pro- 
viders? 

Ask other probing questions that encourage par- 
ticipants to- recognize the inportanoe of . 
sharing service plans. 



EXPLAIN: 

After an IEP is de^i^ed, teachers use the annual 
goals and stort-term objectives oh the IEP to 
develop an iirpienentatio^ plan for the student. 
This plan outlines the instructional sequences or 
steps to be used m achieving the stoirt-term 
objectives on /the S3P. The implementation plan 
has ho required format, and teachers and thsxapists 
usually construct their cwh forms. 

A PMH student who lives , in an ICF/MR will also have 
an Active Tt^tmerit Plan, or ATP. IMS plan has 
basically the same purpose as an implementation 
plan. Each service provider must develop an ATP 
that lists short-term goals and the trainii^ meth- 
ods arfl actd-vities the person will use to meet 
the goals on the. hab plan. 

Like implementation plans, ATPs_are vJt standard- 
ized, although Developmental Services has reocm- 
merided a format for ICF/MRs to use. ' 



ASK: 



1. 



are IEPs like hab plans? if participants 
't give correct answers, simply write 
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WRITE 



Plan/ATP and 
• similarititSs 
identified by 
participants • 



2. 



(town and e^lain that each ittus 



;^-in< 



elude: 



— Annual goals for student or client progress 

— Specific services to be provided 

— A time-line for aeccnplishing goals and 
_ objectives . 

Each must also: 

— be developed by an interdisciplinary team 
— be reviewed at least annually ^ 

__ _> _ _ _ 

Hotf is an iitplenentatiqn plan _Ute_OT_MP?j»If 
participants do not give correct answers, sim- 
ply writs that both — 

— are de^feloped by the professionals serving 
the stixtent (teacher A therapist, direct- 
care service provider, etc.) 
— are based on the goals and objectives in 

theix respective service plans 
—outline instructional strategies and activ- 
ties to be used to achieve annual goals and' 
short-term objective^ 



OBJECfeCVE 4; 



Recognize relationships among the 
different service plans for PMH 
students. 



RE-DISPLAY 



Legal requirements 
for service plans 
and seivice plan 
reviews 

v. _ 



EXPLAIN: 

A_ short review of legal reguireniehts for IEPs, hab 
plans, and the "Individual Plan of Care" for igp/MRs 
will point but sinularities and differences be- 
tween the (tocunehts. 



ASK: 



1. Questions about the content of IEP&,-hab__ 
plans , implementation plans, and ATPs. If 
participants do not readily identify simi- 
larities and differences, siitply point these 
out. 



How can a knowledge of the different components 
of arri^l^ and 

other prof essiqnarls e_nsure a student 1 s 
progress in education and other life skills? 
(open discussion) 



READ: 



The text of case study 3, "Gloria" (see appendix C) 
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ASK: 



1. Why was it iiqportent that tfej>rofessibnals 
working with^Gloria know information in both 
the IEP and the hab plan? 

2. What cxxiid have happened if they had not shareki 
this knowledge? 

3. How did faring the information on the service 
plans help ensure Gloria's progress? 

sEEP-etffieK excise 



Handout 6: 
Self-check 



Module 3 




•She self-check exercise is for you to keep for your 
own review of MDdule 3, tut we will go, over each 
question as a group. 

ASK: 

1. each question aloud 

2. prompting questions to get the answers that 
appear in the answer key for MDdule 3 (see 
appendix bj 



MODULE *} 

rOHQDS FOR COOPERATIVE PLANNING 



OBJECTIVE 1; 



Recall the interactive role of school 

and HRS districts in the educational 
EXPLAIN- and hab planning process. 

1; MDdule 4 takes a look at four methods of coopera- 
tive planning that focus on the development of 
service plans and annual meetings to review 
these service plans. It also points out the 
cbntritoutibh that cooperative agreements and _ 
data sharing can'make to the development of any 
of the four methods. 

2. Local school districts and HRS districts have 

major re^bhsibilities for PMH students and thus 
a great impact on their lives. - 



WRITE 

ecfitoined ^>/hab 
plan and advantages 
mentioned by partici- 
pants 




ASK: 

1. Do you believe that each ^MH student should have 
an individual plan- that addresses the student's 
heeds? *(bpeh discussion) ;* 

2. What m igh t be seme advantages of having a <xm- 
bined IEP and hab plan? 

3. What inpact may the Absence of cexnttunication be- 
tween school district and HRS personnel have on 
the development of PMH "students? (continue dis- 
cussion) 

EXPLAIN: 



1. The IEP, the hab plan, the iirplatehtatidil 
and the AHP ail contribute to the n ^ 
the total student., 



of 



Total 
Student 



REDISPLAY 
Transparency 4: 
Holistic vs. 
Fragmented 




ASK: 

1. What is the probable result 

hot coordinated? A^ total student, or one who is 
fragments? * 



EXPLAIN: ^ 

1. Whatever your role in working with PMH students, 
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WRITE 

participants 1 
observations as 
they are mentioned 



WRITE 

PMH student — 

one plan/two plans/ 

three pians 



PI flNNTNn 



MODULE h 



you have an inves fa nen t in the process of PMi 
students and a role that involves you in the 
octrplex requirements for planning effective ser- 
vices; c 

2; Many of the Wf! students enr olling in public 
schpoi will be clients of HRS„ The child : : 
will already have a hab plan and may have, 
received educertionai services through HRS£; The 
hab pian jnay already have been revi^^d and re- 
vised through several cycles of hab planning that 
generated extensive information about the i*H 

Student- . " / 



ASK: 



Hew do these facts influence the school district- 
HPS interactive role in planning? (open dis- 
cussion) 



OBJECTIVE 2: 



EXPLAIN: 



Recognize the names and features of 
alt ernativ e methods of cooperative 
planning. 



School-aged PMH students can have one, two, or three 
service plans. 

ASK: 

.1. When would a POT' student have only one service 
plan? Two? Uiree? 

2. How many meetings would you expect to have when 
a stjbdent has two plans? Three plans? 

3.. Might jou _also expect to have one meeting to n 
y t ctevelop one plan? Why or why not? (open dis- ^ 
cussion) 

4. "Who benef its f ran separate meetings and separate 
service plans? 2 

5; Who v*^d_benef it^ftciri a single neetihg and a 
single service plSn? 

EXPLAIN: .1 

)1. Since ICF/MR facilities usually ccmbiiie their hab - 
plan and ATP reviews, w^can reduce the nunber of 
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DISPLAY 

Transparency 18: 
Fbur met±ods of 




required meetings frcm threse'to two. 

2. In this situation , possible ^ibions for obbr-- 
din^ting service plans and annual reviews in- 
clude: v $ 

---One meeting to produce blie service plan 
-^-Ohe meeting t£> produce service plans 
-^-Twb meetings with <^ss-r^resCTtatiCTi of 
school and HRS personnel to produce two 



service jyxcuio - 

•-Two meetings with shared bitten information 
to produce two service plans 

Ttsare are other possible options , tut these al- 
ternatives are considered Smong the best choices 
for integrated planning. 



ASK: 

1. What are; the principal features of each method? 
(Point out features of each method on transpar- 1 ' 
ency 18) 



DISPLAY 

Transparency 19: 

Chart of Conditions 
and distribute 
Handout 7, a 
duplicate chart 




Recognize the conditions under which 
different irethbds would be appropriate. 



1. Different conditions require different approaches 
to planning. Each of the four methods may be 
appropriate or inappropriate to a given situa- 
tion. 



2. Handout 7 lists a number of possii^ccaiditions 
under which PMH students may be served. The 
nunbers at the top of the four columns represent 
the four methods: 

1-1: One meeting/one service plan 

1-2: One meeting/ two service plans 

2X-2: Two meetings with cross-representation/ 

ttgo service plans 

21-2: Two meetings with shared information/ tvo 

service plans 

.ASK: 



1. Suppose a high percentage of a school district's 
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PMH students live in HRS c|jerated or HRS vehifcred 
S multibed facilities. Which ntethssds might be most 
beneficial to the student and practical as well? 
(open discussion) 

^ 2. Which methods of planning might be feasible under 

each of the conditions listed on handout 7? 
on transparency, Which of the possible methods for each condition 

CHECK methods would benefit PMf students the most? (Discuss 

participants «/ each condition and ask participants to check off 

agree on \ * feasible methods . on their handouts.) 

EXPLAIN: 

n Two meetings with shared information would be feasi-. 

ble unde r ai l of the conditions listed. Since inter- 
agency ccnin^ 

methods with better cariTimication vrould probably be 
more beneficial to tte students j themselves. (If 
: participants do not sug g e st the following alternative 

methods for each condition, explain why ea<?h is 
appropriate.) r 

1. A large percentage of _a school districts PMH 
students live in fSS operated or lSt5 vendored 

; multi-bed facilities: 1-i, i-2 

2. PMH students live in a Variety of settings - that 
include foster hones, group homes, and multi-bed 
facilities: 2X^2 

3. A majority of PMH students receive limited HR3 
services arid programs: 21-2 

4. Public scdxol programs, for PSH students tike 
place in ore or several centers: 1-1; 1^2 

5. Fffl programs take place in a variety of public 
school settlings throughout the district: 2X^2; 
21-2 



The school district «i£lpys staffing specialists 
or program consultants who chair planning meet- 
ings and serve as sctodl district representa- 
tives: 1-1; 1-2; 21-2 

School district r^sresentatives are not always 
ackninistrators and may not be authorized to ccmnit 
district resources: 2X.-2; 21-2 • 
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REDISPLAY 
Transparency 18 



MODULE 4 

§r. Both a^ricies' philosophies lead_to the ijiciu- 
T s ion o f behavioral ly stated, neasur able goals and 
/ objectives on service plans: 1-1? 2X-2 

9i Schcol district and HRS requirements for service 
plan information differ slightly: 1-1; 1-2; 
2X-2; 21-2 

10. School district and HRS philosophies and purposes 
for service plans vary considerably: 21-2 



OBJECTIVE 4 : 
EXPLAIN: 



Recognize the advantages and disad- 
vantages of each method . 



Whatever the conditions that favor one or several 
methods over others, each method has inherent ad- 
vantages and disadvantages . 



ASK: 



WRITE 

on board or flip 
chart, as oqlunn 



— Students and parents 
— the school district 

—HRS 



( \ 

WFttTE 

Advantages and 
disadvantages of 
Jtethod 2; Method 3; 
and Jtethod 4, along 
wit± participant 
responses for each 



What are: some possible advantages and disadvan- 
tages of method one, One meeting/One Service 
Plan, for: 



a. students and parents 
6. the school district 
c. HRS v 

. - - A , 

(Possible advantages* and disadvantages for each 

nfetHod are found on pages 102-105 of the partici- 



2. 



pant's manual) . 

Ask the sane question for each method and add any 
frcin the v participant's manual that f^i^cipants 
fail to mention. (You may also ask participants 
to refer to the appropriate page of the partici- 
pant's manual after a discussion of each method.) 



OBJECTIVE 5 : Recognize the requirements for imple^ 

mentation of each method. 

EXPLSIN: /■■■ ■■■' '".iV " 

The mor^ interactive the coordination method * the 
more likely a school and HRS district will encount- 
er inplenentation concerns. 
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ASK: 



WRITE 

Method 1— 

Implementation 
and_cCTKsras that 
participants 
mention 



1; if you decided that method 1 is feasible for 
your district , what kinds of inplementation 
concerns might you expect to encounter? 



WRITE 

the other 3 
methods and 
concerns that 
participants 
identify 1:br each 



WRITE 

Plarihihg arid 



Method JSfeixJ 

participant 

responses 



sam ?_9 u ?f t ?9 11 ^^ ^f tte other 3 
mettods. Mention arid' explain problems listed on 
pages 106-108 of the participant's manual that 
participants fail to identify, # 



OBJECTIVE 6: 



EXPLAIN:. 

Each irettod requires 
for planning arid 

ASK: 



Recognize practical methods of plan- 
ning and scheduling that can be used 
to carry but the method^ of cxxjperative 



different procedures 
meetings . 



2. 
3. 



What procedures would 
district have to take to 
joint meeting? 



in your school 
and schedule a 



What procedures would HRS personnel have to take 
to prepare for a joint meeting? $ , 



Wbuld the planning for method one tb be any dif- 
ferent f rent the planning for method two.? 



4. Ask similar questions for methods 3 and 4. 

5. W h^rt : obstacles to planning and scheduling might 
occur for each method? 



6, Would you need to alter a metjiod you want to use 
to make it fit your school district's circtiS- 
stanees? If so, what changes wuld you make? 
{open discussion) 
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MODULE n 



WRITE 

Cooperative 



Ch. 79-184, F.S. 



WRITE 

--scfcbl* boar^l 

re^brisibilities 
— HRS responsibilities 
—Mutual provisions 



Re<x>gnize the ddntxibuti^ 
tive agreements and data collection to 
cooperative planning. 



OBJECTIVE 7; 



EXPLAIN: 

1. Cooperative agreements and shared data can do 
much to enhance agency cooperation and^ service 
planning. Some school and HRS districts have 
developed formal and informal cooperative agree- 
ments and formal and informal systems for shar- , 
ing data. <~ 

2. Chapter 79-184, F.S. requires cooperative agree- 
ments between school and HRS districts in which 
HRS residential facilities are located. These 

1 agreanents may be written in any fotmat and dis- 
: trict scfebl boards and HRS are free to negotiate 
duties, re^onsibilitie^, .and procedures. < 

3. Typically a cooperative agreement contains three 
* sections, one that describes what the school 

board will provide and be responsible for, one 
that details what ms will be responsible for; 
and one that lists mutual provisions. 

4. The school districts serving Sunland residents 
have cooperative agreements with the appro- 
priate HRS district. These agreements have been 
negotiated primarily by school district Excep- 
tional Student Education administrators , public 
sctool principals.^ and Sunland staff. They 
generally define each agency's role and responsi- 
bilities but vary in detail. 

5 . Less formal agreements , both Written and oral , 
may address : / 

— Attendance of personnel at staffings and other 
meetings 

--locations and times for meetings 

— Procedures for handling field trips, tardi- 
ness, and absence 

— Procedures for coordinating goals and objec- 
tives, behavior management, methodologies, and 
other elements of a student's education, 
training, and care. 



ASK: 

1. Does your school district have a cooperative 
agreement with HRS? Why or why not? * 
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2. Does your schools ^district have informal acfree- 
itehts; with the HPS district, an HPS facility, or 
ah ICP/MR?_ If so, What is covered in these 
agreements ? » 

3, Does your scfcpl or sctopl district have cscordi- 
riatibri heeds that_ might be worked out in written - ; 
agreements with HPS? (open discussion) ^ 

EXPLAIN: 



WRITE 

Data Collection 
and Sharing 

DISPLAY 

Transparency 20: 
Legal requirenents 
for data collection 



IB 



1. Exchanging data can also help school and HRS 
staff plan and sustain oonplenentary programs. 



No statutes, DOE regulations, or HI^ regulations 
require specific data collection procedures. 
Thus y _schcols , HPS resictential facilities aid 
ICF/MRs develop their own systems. The result 
is widely varying method^ of data collection 
(ICF/MR data must be stated in measurable, .ob- 
jective terms, however) . 



ASK: 



1. 



In the foil wing sitaations, what might data on 
student progress show? 



READ AND DISCUSS: ; 
the follGwing-situatiohs: 

1. An fms^bcct^ational therapist uses cut-out cups 
to decrease the suck-swallcw response in a 'stu- 
dent. The public school occupational therapist 
uses a straw bottle to encourage sucking and 
swallowing. 

2. A public school teacher is teaching a student to 
self- feed. HRS, facility staff are feeding the 
student. 

3. An HRS occupational therapist uses a special 

technique to decrease a student's tongue thrust- 
ing; the student's teacher used tongue thrust as 
a motor imitation task. 

j 

A. HRS and school district staffs do not develop 
mutually reinforcing short-term objectives to 
meet annual goals. 



r 
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5. The hab plan arc3 the S> list radically differgpt 
goals for a particular skill area, such as seTf- 
car e . Vw 

6. Individuals working with the same student never 
meet to discuss goals, objectives, methodologies, 
progra m rationales, and data collection • 

ASK: 

1. How does your school district handle problems 
like these? : 

2. What types of data do HRS and school personnel 
need to share? 

3. How could your school or school district inprove ^ 
the coordination of methodologies and data col- 
lection? (open discussion), 

EJ^PIAIN: 

Seme school and HRS districts use these methods: 

1. Sdfobl and HRS staff members hold periodic 
conferences on students at the school or at 
another mutually acceptable location. 

2. Teachers provide ICF/^ staff with narrative 
program reports on students who live in the IGF/ 
MR. 

3. School and HRS personnel periodically exchange 
information and data, either orally or in writ- 
ing. 



4. Public school therapists visit their HRS counter- 
parts, and vice versa. They use these visits to 
discuss students that both serve and to demon- 
strate nethods, activities, positionip^, and other 
elements of training. 

5.. Public school teachers and therapists participate 
in joint^ insei^yioe training with HRS personnel. 
Training sessions^ allow individuals to discuss 
methodologies , data collection, and data sharing. 

ASK: 

1. Which of these options is feasible in your situa- 
tion? (open discussion) 
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/ HOME if 



WRITE 

Options for sharing 

date and 

participant suggestions 



KEDISPIAY j 
Transparency 4: 
Holistic vs. 
Fragmented 




DISTRIBUTE 
Handout 7 : 
Module _ 
Self-check 




2 ; What options could you add to bur list? 



J 



li School districts arid HRS have different sets 
of laws, rules, and regulations to follow* but 
they both have options for building iror^ef- _ 
fective service systems for Pffi studentsV^ Both 
have considerable freedon to make ooordinal 
choices within the cbhstraihts of the laws . 

2. You have the fteedom, the choices, and the re- 
sponsibility, and what ypu decide pr do not de- 
cide to do can result in a student whose devel- 
opment 'is holistic or fracynerited . 



SFITiFHZHECK EXERCISE . % 

EXPLAIN: 

The ^lf^check exeircise for Module 4 is for you to 
keep, but we will go over the answers as a group. 

1. each question aloud 

2. prompting questions to get the answers that 
appear in the answer key for MDdule 4 # 

DISMISSAL OF GKXJP 



DISTRIBUTE 
copies of resoi 
manual, partici] 
manual, or both, 
available 




EXPLAIN 




The participant's manual for 'the PARTNERS IN PLAN- 
NING Training Program covers the information you 
learned today arid has affiitidnal exercises arki 
questions. Use it as a refereaioe or .pass it on 
to someone you know who is interested,, in learning 
more about coordinating service plans for PMH 
Students. _ (If the resource manual is distri- 
buted, explain that it presents the, same informa- 
tion in a different format and in more detail.) 
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INTRODUCTION 

As you participate, in this PASTORS ff? F&mm d program, you will find 
the answers to these questions: 

Fran Module 1 : 

• Which stuflents are classified as profoundly mentally handicapped (PMH) ? 

• Which PMH students receive services f ran local sdxx>l districts aixi the 
Department of Health and Rehabilitative Services fHRSj ? 

What terms do different ^gencies use to refer to PMH students? 

it are the different heme environments of PMH students? 

• What types of service plans do PfH stud^its have? 

•* #Hbw fire local school systems, the Department of Education (DOE) , and HRS 
organized to meet the needs of PMH student?? / 

_ ' \ * L 

• * Is there a need for joint planning and delivery of services to PMH students? 

• . • £ 

* . _'■ * __ . - 

x Fzc m Module 2 : 

m fihat are some differences in the organizational structures of local school 
districts and HRS districts? _ 

m 1 . ? % -I 

m What are the state and federal requirements for service plans and service 
plan reviews? - ) 

• What are seme of the legal terms found in state and federal laws, rules, awl 
regulations related to services for PMH students? 

• What are seme possibilities for agency coordination of service J^ans and 
service plan reviews? * . \ 



Frem Module 3 ; *' 

• What are the planning prd&esses for IEPs and hab plans? 

• What are the differences in the.nunber of required service plan reviews and 
the scheduling of these reviews! * 




What air? °the catponents of different service plans? 



How are the different service plans for PMH students related? 

\ 
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Fran Module 4 : 

i Hqw do local school districts and HRS ^districts interact in the educational 
arid habilitatibri planning process for P*« students? , 

• What are four possible methods of cxcperative planning? 

• What are the advantages and disadvantages of each hethod? 

• What are the requirements for irtplenentation of the dif ferent methods? 

• What are seme practical methods of planning and sxSet^ing that can fe used 
to carry out the variou£ methods of cooperative planning? 

_ r '- _ . _ # ___ 

• How can cooperative agreements and shared data collection contribute to 
cooperative planning? 



* H-2 
SERVICES PRCK7IDED BY DEA/EIX)PMEOTAlj SERVICES 

Derelopiiehtal Services offers many different types of services to eligible 
clients. Arrows indicate those services that PMS sttkderits are rtost likely to 
receive. 

- \- -* 
V Recreation to help meet clients' therapeutic needs and develop 

^ leisiire^time skills. 

Education; Training, and Therajpy that address self -care, 

> pre-vocational, social, academic, daily living, crranunication, 
arid motor skills. School-aged clients, hcwever, generally 
receive these services from local school districts. 

' ft Parent training that includes classes and individual hone 

▼ instruction; assessment of client needs and abilities; and 
other assistance to parents. / 

ft Respite Care that places clients under torporaicy residential 

▼ care for ip to 30 days. This service relieves families or 
foster parents of stress? caused by continuous managiartsnt and 
supervision or by a family crisis. 

to families or caretakers that permit 



clients to remain with their families or upturn to their 
hemes. 

I dental services identified in a client's hab plan. 



prtation to and fran service providers and cattnuhity 

families. 

ft Escort services for clients who need help in getting to^and 
^ * from service providers . 

ft Health support services that include therapies and other 
^ training to help clients develop self-sufficiency. 

ft Developmental training to develop skills clients need to live 

^ iridepehdehtly. ^ ' 

Residential care t±iat^includ^s foster hemes, grog? tares?, hab- 
ilitation centers, ICF/MR *f abilities, and Sunland Centers. 

k Social groig> services that help clients^ ogbe with personal problems 
^ and learn to function adequately through sobial , cultural, and 
leisure- time experiences, i j 

ft Counseling that helps client^ and their families resolve social, 
^ health, and esrotional problesns. % J 



ERLC 



SF1F-CHFCK, MQDUUE 1 

Write the answers to these questions on this sheet. This self-check is for 
you to^keep for your own review of Module 1. : 

1. Students who are diagosed as profoundly mentally handicapped have a 
measured intelligence that! generally falls below standard de- 
viations below the mean. . 

2. The mental handcap of PMH students, causes them to f exhibit behavior 
that falls below a nd expectations. 

3. in general, only the c ategory of PMH students 
receives services from a school district and from HRS. 

4. This category must include students aged . However, this age 

range varies from school district to school district because j 



5. HRS serves PMH students through the D_ 



yProgram, which provides services to both children and adults who qualify 

as d d - ; : — - — - — 

j, under state and federal laws. 

6. Write "SD/DOE, " "HRS," or "botth" to indicate which terms are used by local 
school districts, the DOE, and HRS. 

a. profoundly handicapped d. retarded 

b. developmental^ disabled e. exceptional student 

c. profoundly mentally retarded f • profoundly mentally 

handicapped 

7. Many PMH students live with their own families or guardians. 
Others live in residential facilities such as: 

a. G ' H 



b. F H 

c. R H : _C 



d. Community I_ 

e. S 



8. A particular type of residential facility is being built in school 

'districts throughout Florida to receive deinstitutionalized PMH clients 
from Sunland Centers. The name for this type of a facility is. a 



9. ^OJie facility has this naitte because 



10. Write "SD" for local schapl 4 district or "HRS" to indicate which agency uses 
each plan, - 

a. Habilitation (hab) plan- c# Implementation Plan 

b. individual Education Plan (IEP) d- Active Treatment Plan (ATP) 
for sctobl-age3 students 

11; local school districts have different management str uc t u res for serving excep- 
tional students, but most use one of these three structures: ; 
a. • 

\ .*>• . 

c. * 

12 ; : . BEES is an acronym for B . of e 

for E S ". • • 



13. Four sections within BEES carry out activities for local school districts. 
These are: (1) (2) _ 

- (3) 



ard (4) 



14. In addition to providing technical assistance for programs for mentally handi- 
capped students, BEES has responsibility for other categories of students that 
include (name 3) - 



arid 



15. Teachers who want information about exceptional student education might 
consult a -j . associate center for materials or in- 
service training. 

16. These centers are managed by the section of - -- within 

BEES. 



17. Every year, local school districts niust submit their 
^ . to SS5S for review. ; 



18. HRS is an acronym for Florida's Department of H_ 
and R S 



19. In addition to the Developmental Services Program, three other HRS programs 
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that may provide services to PMI students are: 

a. C - ^ M 

b. E \: ■__ S •■ ■ : 



C. 



20. a PMI student's primary contact within the local school district is his 
or her teacher. Vftiich persorf within HPS would be the student's principal 
contact? , , ' 

21. , Developmental Services uses a C_ M 



ERIC 



system to plan and supervise each -client's program of services. 
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As ybu have already seen, federal and state laws, regulations , and rules 
that affect services for S«_students use an assortment of different terms. 
Here are a few of the nbst Sportant: _ 

• Active Treatment — An ii^ressi^ and organized effort to fulfill each 
ICF/MR resident's fullest funcSioriai capaci^. it req uir es ah 
integrated individually-tailored program ofservices directed tcward 
Achieving measurable behavioral objectives. 

• Active Treatment Plan (ATP ) — An individualized prescriptive plan 
written by an interdisciplinary team of ICF/MR service providers to 
inplement an ICF/MR client's habilitation plan. 

• Annual Gbals— Tfose behaviors or skills that an exceptional student 
or Developmental Services client is expected to learn within a year. 
These gpals are recorded on an exceptional student's Individual 
Educational Program. For a Developmental Services client, annual 
goals appear on the client ' s habilitation (hab) plan and on the 
Active Treatment Plan or other appropriate implementation plan. 

• Annual Reviews — The '"annual meetings held by both school system and 
HRS personnel to revalidate and make changes in service plans. 
School system personnel meet with parents and students (when appro- 
priate) to renew and revise' Individual Educational Programs. HRS 
personnel meet with parents, clients, and service providers to change 
or revalidate goals in habilitation plafis. 

- • Derelcprieritally Disabled — A term used in Florida law' to describe" 
v children and adults who exhibit disorders or syndromes caused by 
/ ^ retardation, cerebral palsy, autisn, or epilepsy. For such persons, 
-■"I'i" the^e synptoms must constitute substantial handicaps that are likely 
to continue indefinitely/ Federal law [P.L. 95-602] also defines 
"developmental disability" as a severe, chronic disability that™ 
= — is attributable to a mental or physical iirpairrri^ht or oombinaticai ! 

of mental and physical impairments; 
— is manifested before the person attains the age of 22; 
— is likely to continue indefinitely; 

— results in stabstantial functional limitations in three or more of 
the following areas of major J-ife activity: self -care, receptive 
ars ^_ ex P re ??i ve _i? 1 9??9?A learning; nobiiit^ f self-direction, 
capacity for independent living/ ^rri eoonor^c sufficiency; and 

— reflects the person's need for a cxxnbination and sequence of 
special, in t^rdiscipl ijna ry , or generic care, treatment,- or other 
services that are of iif e-ibng or extended duration and are indi- 
vidually planned and cbbrdihated, 

r, - 

• Exceptional Student — Under Florida law and rule [S. 228.041, F.S.; 
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7 

SBER 6A-6.301] , any public school student (or child eligible for 'en- 
rollment) who needs special instruction or special education services 
because of physical, mental, emotional, social, or learning excep- 
tionality. Exceptional students are those who are mentally handicapped, • 
speech and language impaired, hearing impaired, Visually impaired, 
physically impaired^ emotionally handicapped, specific learning 
disabled, and gifted. 

• Habi litation — A process by which a client is "assisted to' acquire and 
maintain those life skills which enable him to cope more effectively 
with the demands of his condition and environment and to raise the 
level of his physical, nental, and social efficiency. It includes, 
but is not limited to, .programs of formal structured education and 
treatmant (eh; 393, F.S.) . * 

« Hab>ilitatioh (h^b) Plan— An individualized prescriptive plan written 

for each DevelopmentaT~Services client. The habilitation plan 

identifies client needs and authorizes the expenditure of state funds 
to provide services. The plan describes a client's present level of 
functioning or development: in each applicable program or service area 
and lists annual goals for- client performance. • 

• Habilitation Planning Committee (HPC) --Those HRS staff members and 
service providers who meet to develop and review a habilitation plan 
for a Developmental Services client. 

« Individual Educational Program (IEP )~ The written service document 
that state and federal laws require for every student enrolled in an 
exceptional education program. In Florida, public school systems . 
write IEPs for the exceptional students they serve' (ages vary from 
school district to school district) and HRS does the same for all HRS 
clients below age 22 who .are not being served by local school systems. 

m intermed iate Care Facility for the Mentally Retarded (ICF/MR ) --A 
residential facility licensed by the state and certified according ( 
to federal Medicaid regulations. An ICF/MR provides room and board; 
continuous 24-hour-a-day supervision; participation in professionally, 
developed and supervised activities, experiences or therapies; and / 
all habilitative, rehabilitative, or treatment services identified 
for each client by. an interdisciplinary team. v....; 

• Qualified Mental Retardation Professional (QMRP) —A professional re- 
sponsible for the management of programs provided to clients living 
in Intermediate Care Facilities for the Mentally Retarded. 
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SELF-CHECK, MODULE 2 



Write the ansv^rs to these questions bh_ this sheet, this self -check is for 
you to keep for your' cwn review of ffodule 2 • 

1. Local sdxol districts and HRS districts cover: 

a. the same geographic areas * 

b, different geographic areas 

2. Florida is divided into _ HRS districts. 

a. 12 c. 11 

b. J 10 d. 9 

3. HRS district serves school districts , which is the most served by any 

HPS district. 

a. 10 c. 14 

b. 12 d. 16 

4. HRS District • 10 encompasses one school district. This district is: 

a, Broward c. Hillsborough ^ 

b. Dade d. Orange - 

5. HRS district staff members report to who report to . 



a. District adrtdnistrators; the Progr am . Supervisor 

b. Direct Services Supervisors; the Program Coordinator or ghe district - 
administrator 

c. District Supervisors; the t^S assistant Secretary 
School district policies are approved by 

a. School principals c. The superintendent 

b. The school board d. The Department of Education 

What do these abbreviations stand for? ~ . ^ 

a. CFR d. F.A.C. 

b. P.L. e. SBER ' 
C. F.S. 

Which statements accurately reflect the ways federal regulations and state 
laws and rules develop? 

a. New fad^ral laws lead to the development of new state laws, 

b. New state laws always lead to revisions in federal laws and regulations. 

c. New or revised federal laws may lead to revisions in state laws. 

d. State laws may be developed without a federal law as a basis. 




e. State rules are detailed specifications of a state law's requirements. 
9 on your sheet, write "SD," M HRS , " or "ICF/MR" to indicate the agency that 
each requirement applies to- Sore regulations may apply to more than one 
agency. 

a. A written habilitation plan for each irxlividual 

b. MDnthly, review of service plans 

c. A written individualized educational program for each individual - 

d. a meeting of agency personnel to develop individual service plans 

e. At least annual review of service plans 

f . A written "plan of care" 

g. A service plan using a standardized format 

h. Service plans that include annual goals 

i. service plans that include statements of specific services to be 
provided 

10. write the name of the document for each of the definitions given below: 

a. Ah individualized prescriptive plan written by an interdisciplinary 
team of ICF/MR service providers to implement an ICF/MR client s 
habilit^bioh plan 

b. ' The written .service document that s^ate and federal laws require for 

every student enrolled in an exceptional education program. 

c An individualized prescriptive plan written for each iSsvelcprehtal 
Services client. The plan identifies client needs and authorizes 
the expenditure o£ state funds to provide services. The plan describes 
a client's present level of functioning or development in each apj ^ 
plicable program or service area and lists annual goals • for cliferU y , 
performance . 

11 write "annually," "semi-annually," "quarterly," or "monthly" to 

indicate how often individual service plans must be reviewed. 

a. IEP 

bi HPS Developmental Services hab plan 
c. ICF/MR hab plan 
12. Each agency requires or expects certain people -to attend annual reviews 
of service plans. Write, "SD," "HRS," or "ICF/MR" to indicate the agency 
*that requires the following participants at these meetings: 

a. the student (or client) ^ 

b. the parents or guardian 

c. the student's teacher 
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d. All staff and outside professional team matters involved in the 
student's program >' 

e. A oonmittee oonpdfced of specific representatives and staff matters 

f . A local school district representative 
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Write the answers to these questions on this sheet. This self-check is for 
you to keep for your .own review of Module 3. [ 

1 The planning procedures for IEPs and hab plans follow the same cycle. In 
the following diagram, what do steps 1, 2,. 3, and 4 represent? 



5. 







(2) 


> 


«f3) 


(1) 


> 






School district A schedules meetings to review the IEPs for all of their PMH 
SISntfKVil and May. School district B schedules these meetings for 
different PMH students from month to month throughout the year. 
Which school district follows acceptable practice? 

a. . School district A 

b. School district B 

c. Both A and B 

d. Neither A' nor B 

Public school and Sunland Center staff decide to schedule IEP and hab plan 
reviews to coincide. Is this good practice? Why or why not? 
Which of the following statements are correct? 

a. The laws require that IEPs be reVievaad annually and semi-annually. 

b. ICF/MRs must review their hab plans annually,- semi-annually, and . 



c. 

e". 
f . 



HPS hab plans must be reviewed annually and semi-annually* 
IEPs must be reviewedSannually.^ . 
IEPs must be reviewed quarterly. 



» _ _ x - - 

ICF/MR hab plans must be reviewed annually, quarterly, and monthly. 

For each component listed below, write IEP, IP (Inplementetion pfen) HP, 
or ATP on your paper to indicate which parts are included in which plans. 

a. Student identification, information . • 

b. Annual dpals i \ , : 

c. Educational services to be provided : 

. * • j- • 

d. Related services to be provided 

e. fesidential placement , 

58 . 
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f - Instructional sequences to be 

g. Preseht levels of performance. 

h. Short-term objectives 

i. Evaluation procedures 

j. Classification as de\^lopnehtally disabled 

k. Signature of parent or guardian _ ; t 

Write IEP, HP, or ATP on your paper to indicate the type of plan shown. 

a. — 



NWCx 



SKILL AREA: 



PLAN 




tation Date 



Projected Conpletion Date_ 



Habitation plan 
Goal 


Short Term Objective 


Service Provider 
— (Name ami Title) — 


Actual jEpletion 


\ 












• 




























k 


r 
























7~ 





3tu4aflt V4M~ 
Stuaaat tPI *~ 
Cwrraat Aaal««M*t 



ucorxotui. kjucatiom AsiioaaarCDt 



_ PATH 

Initial !t» /_ 

Carfaat_IIP / 
IIP *tvla»" / 



PLAN 



UlITIATtOai AmCIPAXtD HftN MWQiMaXI 

Oatl DURATION 



(Lacatlaa / fn^sm f OriaaUatlaa / Tlaa) 

ulatid t tinea i 
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"tot to Mtiai mrocrr via r*jrnci?ATt t> ufic a» «ocatxo«m. 

OOCATIOHi " 



uit or tamx iaiic cost facw ro* rotL-nte iruoorm 

(Saaclty ra^«tra4 aaaclal a 14a. aarvicaa. ar aa.ttiaamcj 



Safcjacc 


. aautV/X «f clajv 




havra/S af elm 









fa— Ha— J, Uwaclaa_ 
FfeyaUal Mucatlaa 



«lva 



H imaiKi if mnapi . 

U4 ■aajiaaaatatl** fMclai ■ - — 1 

Fa t— t ( a). Ou*rtta*(a) a* kn^u firaBctaJ'" " 

Sc«4aac 

Ta**»a*(a) 

B*al«acar(a) 

OtMr(a^. 



SlgMtwra 



Data Slgaatara 



Data 

/ 



BEST COPY AVAfLAflLE 
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DCMOCRAPHIC DATA 



1. 

«. 
7. 
I, 



Currant Nab Plan Data 

MiiMiNd Data 

M»MIMd Data . 

projactad Pull HPC Data" 

2. 



KaiLina 
Ada rasa 



Guard iM/ 
BAIt-of-Iln 



Madieaid I 



Data of »lrth_ 



AUrtit 



_Coun*y_ 



Primary Disability i 
Autiaat . 

C ar a bra I Palsy 

Bpllapay 

High Davaloppantal Mail 

laantal Mtardition 



t. tacondary olaahilityi 



10. 
11. 

12. 
13. 

u. 

15. 



Laqal Statua — - 
IllqibLa for iarvioaai 



fttata-of 
■ id 



_*aaldancy_ 



3*1, Florida Statutaa 
public taw t5-«02 



"yaa 



Social Morkar_ 



HPC CKairpar»on_j; 

Currant liailaanca Typa_ 



Mcoanaiidad Raaidanca Typaat 



Author A tad Laval of Carat Optimal £J Xntaria fZJ 
Poatar Cari * Group and MC ICP/W Laval of Cara 

_HiniMl A . 

Modarata » 

Iritanaiva ~ C 



Laval of Cara _~ 

17. Approved f~l Dan I ad CD 



UC Coordinator 



a. 



b. 



Which statements describe the major relationships between B3>s, hab plans 
and ATPs? 

School districts and HRS agencies have the same ^ssesanent procedures 
and instrunents for determining a student's present level of perfor- 
mance. 

The content areas for assesanent are different for the IEP^ the 
hab plan because IEPs concentrate on educational performance #- wiie_ 
hab plans concentrate on psychological, medical, and other habilita- 
tive categories. 

+ 

Opponents of IEPs overlap with some components of hab plans and ATPs 

IEPs and ATPs include short-term objectives for the referenced sub- 
ject or skill areas. 

IEPs, hab plans, and ATPs all have goal statements that are intended 
to express reasonable expectations for the student's progress in a 
12-month period. 




KEY: 1-1 One meeting/one plan 
1-2 One meeting/2 plans 



2X-2 Two meetings with cross 
representat^n/two plans 

21-2 Two meetir 



imm of 



_ OF 
PROGRAMS 



ROLE OF 
SCHOOL 
DISTRICT 
REPRESENTA- 
TIVE 



AGENCY 
PHILOSOPHY^ 
REQS|rB€NTS 



CLwrTICWS 


_ _ PET 


HODS : : 


1-1 


; 1^2 


2X-2 


21-2' 


A high percentage of a scnooi district's PMH 
students live In HRS qperatflb or .HRS vendored , 
multi-bed facilities.. 'jV-"' > * 

: 5 : — 1 f ' - ' 










FfW students live in a* variety of settings that 
include foster hemes, group.hames, and multi-bed - 
facilities. : 










A majority of the PW students receive limited HRS 
services end programs. 










PUDiic scnooi programs tor rrn stuoents taKB piace 
in pne or several centers, 




v • 




"... ' 


FtH programs take place in a variety of ptblic 











school settings throughout the district; 


-nifc SCTlOOl QloLriCL aipiUyo olUITiiiy bpcLlUl iblbUi 










progmn consultants who chair planning meetings 
aid serve as school district representatives. 


School district representatives are hot atfiihis- 
trators aid are not authorized to cornnit district 
resources. , 






1 




Both agencies' philosophies' lead to the inclusion 
of behavioral ly stated, meosurtfcie goals and. 
oWectives on service piers. 










School district end HRS requirements for service 
plan information differ slightly. 










School district cndlfe philosophies end purposes 
for service plcns vary considerably. 











V. SELF-CHECK. MODULE 4 

Circle or otherwise ihdicat^ tihe answers to the following questions. This 
self-cfieck is for you to keep for your own review of Jtodule 4. 

L The role of public school personnel in the development and implementa- 
* tibn of XEPs and hab plans is ccfcnplex. Which of the following would be 
most likely to encourage student progress?- 

a. ^teachers arid therapists^ consider only the stude^t'Js academic skill 
S-\ . /* ; levels in, planning the educational "services for the student. 

4 : ^' • b. Public Sctriol staff obtain information about a student's needs, care, 
arid services from HRS and use this information to help them plan the 
educational services for a PRH- student. v 
c. School personnel who work with a PMH student participate ii^ meetings 
to change goals and objectives on a student's IEP* $ 

d; Public school teachers and therapists keep data records on s€udent 
progress for use in writing annual goals and short-term objective^. 

2, For eachlof the following statements, write 1-1, 1-2, 2X-2 or 21-2 on yo 
paper to indicate which acordina^iQn method applies. 
a ; The school district arid HRSyexchange service plans currently in effect 

Each agency conducts its own service plan review. ; 

b. Both agencies participate ip^ncentrated premeeting Coordination; At 
■ the service plan meeting, participants develop one document that 

meets the needs of both agencies. Each agency implements the plan 
according to its cwn ret^uiraterits. ^ * 

c. Premeeting activities iralt*Ie the selex^iqn^q^ 

the meeting, a total service plan is first developed; then a public 
school IEP and an HRS hab plan. V 
d; Each agency selects representatives to attend 4*e^ifeeting of the other 
agency. Both school district and HRS staff members attend their own 
and the other 1 a meeting . After^the/neet ing , school district and* 
HRS personnel frtSjueritly caanurntette regarding the student's progress. 

3. For each condition listed below, write 1-1, 1-2, 2X-2, or 21-2 to indicate 
which models might be used tqider which conditions. ^ 

1-1 : one meeting/one service plan 

1-2: ore meeting/ t&b service plans 

2X-^: two meetings with cross representation/ tsao 
service plans - 

21-2: two meetings with shared irifcrmatidn/tWD service 
plans 

a. A high percentage of a school district's Pfrfli students live in HRS- 

operated or HRS-vendored multi-bed facilities, 
b; PMH students live in a variety of settings that include foster hemes, 

group hemes, and multi-bei facilities. 
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c. ft majority of BflBvfltudaits- receive limited HRS services and programs. 

d. Public school programs f or PMI s t uden ts are field in bn£ or several 

centers. — 1 

W \ _ _ 

e. Educational programs for PMH students take place in a variety of public 
school settings throughout the district. - :[ 

school district enplgys staffing specialists or program consultants 
chair IEP meetings and serve as school district representatives . 

g. School district representatives ark not administrators and are not 
qualified to cxxtinit district resources. ; 

h. , Both agencies ^ jphilosophies L iead to the inclusion of behavjiprally 
/ stated, neasurable goals and objectives on service plans.: T -j 

i. : Sclro HRS; requirements , for service plan information dif- 

fer slic 



j. School district and HRS philosophies and purposes for service plans 
vary considerably. _^ : * l> r 

For each advantage listed below, write 1-1, |-2, 2X-2; or 2i-2 tetiridi- 
jzate the method (s) itost likely; to produce that 

Jk ^An opportunity to fevelbp "total " service plan for the student 
t>. ^ce-to^face contact between school and i^RS personnel '■ 

c. ; Fewer meetings for the student's parents ^ 

d. Easily handled logistical arrangements ; 

.. j • _ _ j _ ■ ■ i _ _ __' _ 

e. -As hab plans and public ^school IEPs meet the specific needs, of each 

agency . '* » , ■ 

f . " The development of 2 non~oontradictory ppogrl^i foi/tte student - 

g. Opportunities for ^sdoI jdistrict and HRS staff to cooperatively 
plan a PMH student's program 

Write 1-1, 1-2, 2X-2, or 21-2 -to indicate v*V-ch mfethod(s) of cooperation 
would be mo^t iikeiy r to produce the follcwir^ disadvantages. ^ 

* a / ' Parents' may be intimidated by the large number of professionals. v#fo 
attend the meeting. t \ 

b. The school district and HRS may find it difficult to schedule meetings 
ait mutually agreeable times. z jj 

c. Each agenc^ may not receive the other's service plan in tiire for*its 
review. 

d. The scdxol district mufet provide release time for teachers or other 
school personnel to, attend the meeting. 

e. Nb face-to^face cpniTiQhicatioh betaken s<tfxx>l district arid HRS 
personnel tates place. 

f. IEP and hab plan goals may not be complementary or may directly con- 
flict. 
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g. School system or HRS r^pesehtatives may not be able to attend meet- 
ings. 

J\v~ Philospphical differences may cause conflicts. 

6i VShich of the following represent practical m^thcds for planning coordi- 
nated services? - • :' % 
_z_p±_ I % 
a'. Distribute copies of tre_servibe plan (s) to representatives of all 

agencies serving the student. 4, • 3 

■ i 

b. Notify appropriate persons iii both agencies when the service plan(s) 

need modification. -■ " * ^ ■ \ 

c. Once the service plans for a student : hafejbeen deveteped r ocmuunicate 
needs for changes only to thfe parents, 

d. Review annual goalg and other information ^p^qyided "on the student's 
IEP arid hab plan. 

7. Cooperative agreements between school district and HRS personnel may be 
in the form of: o. l * , 

a. Cooperative agreements 

h* letters of agreement 

% - c. verbal agreements .X . V • * 

d. foJmalized, written agreements \ . * 

8., Which of the following issues afe usually addressed , in cooperative *agree- 
„ irents? • 1 . - 

a. responsibilities of the school board * . 

b. responsibilities of fS*S * v\ 

c. attendance oft personnel at meetings - • ^ v. # . ' 

d; teaching and training methods and activities * ^ 

9. How does the sharing of data on a PMH student's progress Ffiblp in planning 
services for the student? \ 

a. It doesn't help because school district and HRS requirements are so 

• different. 

b m It can reveal discxepancies in teaching procedures that may affect 

» the student's progress. ■ • „ . 

* c. It can help school district anfl HRS staff recognize 8 a need to expand 

confttunication on PMH students L ■ ■ 
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PARTNERS IN PLANNING 



\ ■ 




for Profoundly 




State of Florida 1 
' Department of LUucatioii 
|g Tallahassee; Florida 

t Ralph IX Turlingtoii. Commissioner 1 
' Affirmative actibh/ecjiial opportunity employer 
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CONTINUUM CP SERVICES TO Pffl CLIENTS OF HRS 



AGE 21 





(VARE 


SEE) 

i SCHOOL-AGED* 


(VARIABLE) " 




■ ■ 1 


F ■ ' " .. 





HRS PROVIDES APPROPRIATE . 
SERVICES, INCLUDING EDU- 
CATION, WITHIN EXISTING 
RESOURCES. EACH CLI&T 
HAS A HAB PLAN AND AN IEP, 
BOTH DEVELOPED BY HRS. . . 



BE LOCAL SCHOOL DISTRICT PRO- 
VIDES THE EDUCATIONAL PROGRAM; 
HRS PROVIDES OTHER APPROPRKTE 
SERVICES THAT CATn t INCLUDE RE- 
SIDENTAL PLACEMENT. EACH 
STUDENT 'HAS A SCHOOL SYSTEM IEP 
AND AN HRS HAB PLAN. 



HRS PROVIDE APPROPRIATE 
SERVICES, INCLUDING EDU- 
CATION, WITHIN EXISTING 
RESOURCES. EACH CLI 
HAS A HAB PLAN AND 
BOTH DEVELOPED BY HRS. 




m PROVIDES TRAIN- 
ING AND OTHER DEV- 
ELOPMENTAL SERVICES. 

SOME DJUUj SuTUUL 

DISTRICTS PROVIDE 
ADULT BASIC EDU- '•. 
CATION. ■ 



*&act ages in the school-aged category vary frail school district to school district. . 

1 •»•;' •; 



t 



!RIC 



Pffi a\JDEMS : JEQUlKEfC INTERAGENCY COORDINATION- 



TRANSFER OF STUDENTS FROM HRS 
TO LQCAL SCHOOL DISTRICT, 

■ COORDINATION NEEDED 

V 



TRfiNSFER 0F STODMS_EEM 
IDdfiL SCHOOL' DISTRICT^ 
HRS. COORDINATION NEEDED 




AGE 5 - 
(VARIABLE) 



"IT 

AGE 18 
(VARIABLE) 



-SCHOOL-AGED* 



IF HRS IS THE\O^JGENCY W SYSTEMS PROVIDING SERVICES, 

serving, ooordtnatiqn is •. . coordination needed for: . , 
needed only when pmfk , ; • service .plans (ieps and hab 
students' begin to recenC^t plans) 

EDUCATIONAL SERVICES FIEfe^IpeE PLAN REVIEWS ■ ; , 
THE LOCAL SCHOOL SYSTm^^^fe^I^ AND DATA ELECTION 



Pffl STUDENTS HAVE: 

• HRS HAB PLAN 

# HRS IERu. 




•'V 



AGE 21 



IF M IS BE m% AGENCY 
SERVING,, COTINATK3N IS 
NEEDED 'ONLY WHEN PMH , 
STUDENTS ARE TRANSFERRED 

DISTRICT TQ HRS.' ;' 



PMH STUDENTS HAVE: 
t HRS HAB PLAN 

]• HRS IEP 



tAS NOTED, IN FIGURE 1 /: ,THE EXACT AGE RANGE OF. PMH S 1 
SCHOOL DISTRICT TO SCHOOL DISTRICT. 



ATTENDING PUBLIC SCHOOL VA^ES FROM 
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I£Gfi£ REQUIREMENTS FOR SERVICE PiaNS^&Np SERVICE F£AN REVIEWS 





local school 
Systems arid £he DOE 


ffi*S tevelcpierital 
Services 


HRS-ICF/MRs 


LAWS, RULES* 
REGULATIONS 


SBER 6A-6.331 and 
P.L. 94-142 

■ f Y 


Ch. 393, F.S.^ 
P.L. 95-602, HRS 
manual 160-2 


Ch. 393, F.S., . 
42 CFR 442.400, 
Ch. 10D-38, FAC 


FDR WRITTEN, 
PLAN 


Written individual - s 
educational program 
for each handicapped 
student 


Written Jiabi lita^- 
tion plan for 
each development- 
ally disabled 
client 


Written "plan of 
care" 

Functional train- 
ing arid habilita- 
tidri record for 
each resident 


PARTICIPANTS 

IN PLANNING 

*. 

; \ _ 


Meeting of school 
system personnel, 
parents, and student 
(when appropriate! to 
develop individualizec 
educational programs 
prior: to provision of 
services 


Meeting of agency 
personnel', the 
client, ar*i 

parents jwHen 

appropriate) to 
develop the hab 
plan 


Meeting of inter- 
discipixharyjpean 
to plan ah iffli- 
vidualized habi- 
litation program 
for each resident 
within one month 
after admittance. 


PERIODIC 
REVIEW OF 
PLANS 


- , * 

At least annual 
review of each 
student' f.iEP 

■ 


At least annual 
review of each 
client 1 s hab 
plan 

Semi-annual 

reviev^by social 
worker 

[HRS manual \ 
160-2] 


At least annual 
review of each 
client's hab plan 

^Quarterly review 
by an interdisci- 
plinary team 

Monthly review of 
each resident's 
prbgram plan by a 
member of members 
of an interdisci- 
plinary tepm 



LEGAL REQUIREMENTS FOR SERVICE PLAN CONTENTS 



har tt-TT ATTHN B LfiN ^ INDIVIDUAL PU N OF* CARE 



SBER 6A-6.331 and 



P.L. 94-142 require: 



• Statement of the_stu- 
dent's present levels 
of educational per- 
formance 



Statement of annual 
goals and short-term 
instructional objec^- 
tives 



• Statement of specific 
educational and 

4 related services to " 
^ be provided 

• Projected date for 
initiation and an- 
ticipated duration 
of such servifces . 



Objective criteria 
and evaluation pro- 
cedures and schedules 



Si. 393.065,. F.S. ard P.L 
95-602 require: 



j-term habilitation 
Ls and intermediate 
habilitation objectives 
stated in behavioral 
or other terms that 
provide measurable 
indices of_progress 
JHRS interprets "long- . 
term" as annual.) . '. 

Specification of all 
^services authorized 



m Specific ^bilitatxve 
services to be provided 



sfc beriefi-* 
restrictive 
t*fpr acoom- * 



• The' most 
cial, le£st 
ehv:' 

pli , 
, objectives ror^lient 

progressN^ 

• Use of standard habili-* 
tation plan format 



interpretive Guidelines 
for 45 CFR 249.13 and 
Chapte r 10D-38, FftG 



require: 

• .-Short and^ long-range 
goa^s that can be 
measur ed in terms of 
the indivMjpal's " 
habilitatjro and 
progression from de- 
pendent.. to independent 



\ prescription of an 
. integrated prpgrarn o£ 
individually designed 
a^tivities^ experi- 
ences, or tfierapies 
necessary to achieve 
short-term objectives 



-65- 



■4; 



T-9 



PELfiTKiBHIP OF SERVICE PLANS* 



HAB PLAN 



An HRS management 
tool tjjat reflects all 
the habilitation 
services the client 
needs* deluding educa- 
tixpial s agfrice s 



i 



ATP 



A school district 
msuiageitent jtool 
that reflects adi 
eddbational artJT 
related ^rvioes 
needed m an excep-/ 
tionai stuteht -J 

^ 



An ICF/MR management 
tttf)i witten ^tb 
inpiesreht the resi- 
dent's hab plan. It 
prescribes the_ 
methods the ICF/MR , 
will use to teet hab 
plan goals. - 



v 
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SMflORY REQUIREMENT 


SCBXIL DISTRICT 


hrs 


isiCF/HR 


COMMS 


A written service plan for each 
student or ciieht^ ;. * 


t X 


X 


X. 


\ r 


Standard form for service plan 1 




X 


-X 




Service plan to include: 

• Long-term (annual) pis 

t Short-term, objectives written 
i in measurable terms . 

• short-term objectives written 
in behavioral terms 

i 

• A list of 'services to be 
provided 

• A tine-line for accomplishing 
goals ,and objectives 


■ML 


X 

*j — 


X ' 




m 


X 


X 

6 

H ^ 


r -' " * 
/ ■ ■ 
'. ■ * 


• 

V 


-4 

X 

(or other 
terms that 
can be 
neasuredj 


X : 

-.v,f? 


; r !U, \ ■ 

If short-term objectives oh lEPs 
are not written! jn behavioral 
terms r itfc/MK start jraist rewrite 
them to ccnply w|pederal 
regulations, 


X 1 

' -/ ' 


•. X * 

"> 


f . X 






> ' X' ■ 


X 




Periodic Review of Service Plans 
t Annual , 

j. 1 , • , 

• Semi-annual 

• Quarterly • * . , 

• ffcnthiy : 


> 


X 


X , ' 






X 




'. * 


ill 




X 


• ; 


* 


4 


X 

,, 'i 

1 


ICF/MRs^nust obtain monthly 
reports on student progress ' 
frem all service providers; . 
school districts are not re- 
quired to provide doairentationi 



1 




Agency staff to be responsible 
for service plan review 



Jeriodic Reevaluatich pr Reassess 
«St of each student qr client ' 
• Annually . . ' '. * 



SCHOOL DISTRICT 



• At least every three years 



Participation by outside service 



t Required attendance at service 
pfil reviews 



•^Invited attendance at service ., 
,. Dlan reviews ' r 

• Written^accounts of .student Jr 
client progress - : ' ' 



Me l#/.l* 
client reas 





HRS 



X* 



HRS ICF/MR 




----- ..r-J 



ICF/MR regulations heed rioicch' 
flict with public school require- 
ments, since federal statutes 
mandate that ICF/MRs.be respcav 
sible for meeting this require- 



She Federal -Code of Regulations 
[42 CFR 442.480, Subpart G] re- 1 
quires all service providers to 
attend annual service plan re- • 
views. .Chapter 10F-3, FAC 
requires that educational person 1 
nei'feerve as' representatives oh 
ion plan caimittees. 




HRS requirements for reports fran 
service providers reflect acency 
regulations rather than legal 
mandates. [HRS manual 160-2, 5-3; 
5-4] Federal' ICF/MR guidelines 
and the; Florida Administrative _ 
Code [Interpretive Guidelines for 
45 CFR 24.943; Pule 10D-38.15, 
FAC] require documented, periodic 
reports fran all service pro- ' 



s annual reassesanent and updating of each client' s ^litatign^ ian; 
direct^ addressed. 



•a 

1 

H 

b 
> 



- C Ml 

a ^ "FREE" OPTIONS ' . 
UOCAL SCHOOL DISTRICTS AM) HQS: 

i Share service plan documents (with parental permission) - . 

i Develop a single service plan form that meets the requirements of both 
agencies 

• Participate in each other's annual reviews or carbine reviews into one meet- 
ing * j •• 

i Agree on caimon or complementary goals, objectives, arid nBthoaologies- 

i Agree on how goals and objectives are to be written 

i Coordinate timelines for the accomplishment of goals and objectives 

4 share evaluation results (with parental permission) 

i Encourage appropriate personnel to coordinate educational and -training , 
activities 



-, IF- 



i 
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tudent Nane_ 
tudenc IDf 



DOB 



urrent Assignment^ 



EXCEPTIONAL EDUCATION ASSICJWEtfT(S): 



- ' i 1 '• 

J . ' ' . ; Jjjft ; ' ; '" . . DATES 

T~, • . Initial IEP / 

•_; ' .;• . Current IEP / 

. j| IEP Review / — 

T""" » FLORIDA ... • ■* - 

° INDIVIDUAL EDUEATIBNAtPbAN <ly v , r ' ' 

•INITIATION ANTICIPATED ' PERSON RESPONSIBLE 
DATE • DURATION 

^ 1 — . 3 



.location / Program / Organization / Tine) 

iurED SERVICES: jjr;* . 



■1 



yd 



\\m TO WHICH STUDENT WILL PARTICIPATE IN BASIC OR VOCATIONAL • USE OF DOUBLE BASIC COST FACTOR FOR FULL-TIME STUDENTS: 
'J IX AT ION: 8" • ■ ' ■ (Specify required special aids, services,. -or equipment) 



„biect hours/ 5; of time Subject hours/X of time 



ocatibriat Education 



Physical Education Regular Adaptive 

;n ATTENDANCE: AT IEP MEETING: ^ k i 

£\ Rj^reecritatlve (Title; „ . . I 

^eniftsj, Guardian(s) or Surrogate Tarent(i) 

itudent; , 1 

leacher(s) 

•valuator^) 

Hher(s) '« 
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Signature 
■ 




Date 

- ' / 


Signature 


Date 

/ 




\ — * — 






«ff 




















m - 









V 



M 
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ERFORMANCE OR SUBJECT AREA: 
LEVEL: 

GOAL: 



V 



Stdd«nt Hit*. 
Stwiint ID* " 



Exceptional Education XiiiptyenE 



.SHORT-TERM INSTRUCTIONAL OBJECTIVES 




h - 



1 1 




EVALUATION OF SHoltT-TERM INSTRUCTIONAL OBJECTIVES 



Criterion for Hiittry 




Eviluttlon PrtfSidum 
to b« 



iifl Schedules b« «Reg 



"!0 





? 

H 



if 





. 

DISTRICT 



bEVELOPMENTAL SERVICES PROGRAM HAB PLAN 



DEMOGRAPHIC DATA 



V 

4 



f 



t 

"V 

- - - . : ( 



Name 



Current Hab Plaii Date 
Reassessed, Date 

Reassessed Date 

Projected Full HPC OftST 

'2. SSI j . . 



Mailing 
Address- 



4. Medicaid;] 



6, 



Guardian/ 
Next-bf-Kiri 



5. bate of Birtr 



CA 



8. Primary Disability: 

, ? . — .' 

Autism 

Cerebral Palsy * 



9. Secon;dacy 



Courity- 
y Disability 



;V.ll, 



_Ep 



i-o * 



_jjfo:gh Developmental Risk 



^Ment?al Retafdatipjl 



i46 . Legal Stati 
11 : ^Eligible for Serjja^ees 

12. ^Social Worker 



_ _ 



£p *CJja i^rpe r son 





14. Curr~ent Resiqence Type 



2. 



15. Re conlme'nded Residence Types: 1 . 

16$ Authorized Level of Care: optimal / / Interim ' /_ / 

Foster ' Care Groilp and RHC ICF/MR Level, of 



3 



Minimal 

Moderate 

Intensive 



J 



Level of Cate 



^17. Approved / / C^nie^d f — J 



UC -Coordinator * 



■ » - fcage 1 of Pages 

' *. - . ; _/■"•■ ' ; • 

^ *HJf3-D5 ,Fbrm 3033A, 'Sep 82 (Obsoletes previous editions) 
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Name : 



MEDICAID INFORMATION .SHEET 
; v Medicaid i 



Date : 



I. Categorical Eligibility; ^ i 

: v . 

I «Q. - Date of Teat: — . ^ — J .Q. scares may fluctuate, but do not 

affect services. The £core is used only for eligibility determ^ha"- 

v. . * . —^-.r - 

Physical H4ftdicap(s): 



ot »- 
tidlj. 



. .,'.+ Behavioral Problem (s^. :^ ; w ' : 

II. client is SSI eligible and in need of: 



l%s Active ICF/MR Treatment in accordance / . / 
with Chapter 10D-3a, F.A.C. ' .{ 



Physician Cjr psycho legist 



^5 



III. If It (1-Jf above is_checked Level of Care Required (Re fieri to 
Definition on* reverse side of page) 

- I. .Developmenta I / Resident ia I . 



_2 ueveiopmeritai/Institutiohai^ 
3. Developmental /Nan-ambuiatoriy. 
: 4. Developmental /Medical , . - 




IVf- Self Administr^tioTi of Medication; 



murst^-lje 
ion at t pr 





d regardless ortf w 
nt or hot. j W 




7 



er fe^e p clientN taicfes 
lei. of fetf^a^ministiation of medication 



abte of self -administration of medication- ^ 
fperson or Physician Signature; • 



6. 



V*H If _recorfkmended placement is ;ihW5rirtr for this 1? month period, justify, 
^_ then specify opt^|jal placement. - 

" ■ ■■ 



s . 




Page -2 bf! ; 



Pages 
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i 




' DISTRICT 



DEVELOPMENTAL SERVICES PROGRAM HABILITAtyQN PLAN 
CERTIFICATE OF ELIGUILITY 
P.L. 95-602 . 



'Name 



55) 



Date 



The abo^named c^nt has receive^ \ interdisciplinary evaluation and the results of the evaluation substantiate that ; 



. ft) The client is at rtsR- of Becooihg developmentally disabled; the pKy8ic£an f s statement is attache . YES L N0 

(If this is checked "YES" itj^s riot' necessary t^. complete (II) through (VI),) ' r* .4 

\ " i \ - " 1 *>\ 

, (II) The client has. a jchronic disability, which is attributable to a mentaj. or physical impairment 



• of a ^combtnat ton of bo^K 



(III) Manifested before the person attained twenty-two years ;of age ■■ " 
1 v ' V * 



M';[. ., m iffe***"* ihdefinitfly 

'ut A J «' ' ' / » W m of wjor 



YES ^_N0 

YES NO ^ 



) 



1 

fc\ .YES 



substantial functioial limitations in three or more of the following j 
major life activity: * 



1 r 



Wi r . . . ■ . < 

: i: _Self-Care '., 2. V Receptive jpA 

Eatinj-Drinkln^ • ExpressF "*■ 

Hygiene _ * Recept 

i Grooming • _j Expressive "> 



ye ^aflguaje 
Receptive 



;5t Mobility 

Movement 




$ss Hotfp Control 
Fine Motor Control.- 



i 

. S|>f Direction ■ 

I Interpersonal/ 

Family Relations 




* ' IT • Economic Self- / 
Cdgnition ■ ; t; Sufficiency i 
Retention^ ... . J. irt-Vocatiotfal/. ' 

Job Finding V 
Work jldttititnt 



Initiative 



Money Man^gem^nt 
y ' Hwlth.and Safety 



,_ v r , 

Using Community Resources \ 



• The individual f ^Ssa|j;ility (does) (does nbt)' reflect a need for a coabinatlo^ and; sequencr*_ special 
ibterdisciplina^W^inferic care, treatment, or other 'services which are either lifeloijg ortff in 

? r 



'extended dufttiol 



mi)! ,ffie client isjelfgille. YES » NO.. 
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^Valuation /goals 



SSI 



DATE 



*; • Psycho logical 
*~ • Psychosocial • 
i *• * Medical 

• : Dental 

• -Nursing 
Physical therapy I '-^ i. V 

>i ; Occupational therapy ;~ ~* 
Leisure time acBtvtttes 




J' 

* .r 



A joint 'fleeting- of repre- 
sentative's fromjme school 
districts the HRS district school district 



and HRS agencies, parents;, 
and others who provide ; 
programs for a phh student who provipli 
to develop one. service 
plan that satisfies school' 
district and HRS require- 




s^tatives^frcffi/the.t 

ict, MM 
district and HPS aqen^ 



of; school district per- 
sonnel and a representa- 
tive of the HRS district 
ties, {arents, alp others to develop the 1EP and a 
programs for second of IDS personnel 
PMH stud&t to. develop- fend a reore^entati^ of 
an IEP and- a hab plan wicftxil iistrictto 
that meet school district deve 
and HRS requirements for 
each plan. ■ 



A joktWingtof-repre- Two separate meetings, one Two separa 




■IB PEEMWTH 

mm mum 

n-SBHCE PUR ' 



I- • 

njmsetings, one 
of school district per- V 
sonnel to develop an IEP >■ 
based on school system 
data and information pro- 
vided by the HRS district 
and a second of HRS person- 
nel to develop a hab plan 
based on HRS data and 
information prpvided by 
the school district* 
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KEY: 1-1 One ireetiriq/one plan 




ERIC 



m 



AGENCY REQUIREMENTS FOR STUDENT/CLIENT DATA 



PUBLIC SCHOOL SYSTEM 




Sb statutes or DOE 
regulations address 
'classrbcro • data £ v 
collection. ^^n^A 
Responsibil ities ^fbi 
developiiKtedata , ' 
ODllectiH^st^ns 
tyftica n^^fSt with 
diaividml. prii^i- 
pals- and teachers. 




No statutes or HRS 
regulations require 
trairiggffp^c^Lists 
, to qplrecrt data in a ' 
spec5±fiVrway. 
Facility Requirements 
vary. 



Bule 10tK3p.l6<6), 

F?fc requires 
"documented evidence 
of consistently v ; - v 
jap^Rj&^L training 
ac^y4.i^ies. " Each - 
ET/^ derolgps its ' 
own system of data 
collection and the 
.a^istency 6f^ 
reporting is ircm- 
tared by teams from 
the HRS Office of * 
Licensure aril Cerbfr* 
ficaticih. 



RESUlfr: Widely 
varying methods of 
data collection. 



^ Of 


















i 






" 


- ~~^\ 











(Aodule l r .. Case study 1) 



Andrew was born with an unknown etiology that caused profound retardation. 
When he was 6 months old, it became obvious! that he was developmentaily 
delayed. His parents, ? already in their mid-forties, decided that Andrew 
would receive better cfere in an institution. . 



Andrew lived in a Sunland Center untii he was 14. At that age, he could 

walk; feed, bathe, and toilet himself;* and care^for a few basic needs. 

Because of Andrew's capacity to help care for himself, he was transferred to 
a group heme for severely and profoundly retarded Jgenagers. 



Rrior to his move Andrew had received 
school program located at the HRS insti 
new community referred Andrew to the p- 
arranged Andrew's staffing. Andrew's 
district representative, Andrew's teacher, t 

and the HRS social worker assigned as Andrew's case manage^ all attended the 
meeting. * ; ; (~ 




ices from the public 
social worker in his 
it specialist, who 
_ parent / Andrew/ "a school • 
public school speech. therapist, 



Shortly afterward, Andrew entered a ccmnuhity public schbol. Andrews 
quidciy noticed Andrew's self -injurious habit orbiting his hand when he ^ 
not want to follow his .teacher ' s directions . Andrew was^also coming -tojjchool 
without .having bathed . The teacher set up a behavioral program, designecrto 
reduce§frarri-bit ing , but did not feel that Andrew's new program requiredj^. . • t- 
revision in his IEP. . * .' " - s , ' - "i fT'-"- 

'for several weeks, the teacher, sent home daily notes concerning Andrew's 
personal hygiene. When she 'received no response, the teacher called, the group.^ 
heme and found out that? Andrew refused to bathe himself and follow other 
directions of the group home parent. The tei«her suggested that tiie parent 
use the behavior nanafement program that shrf -used with Andfew while he was at «*• 

' school. The group hefce-ria^ent visited Andrew? teacher , who demonstrated her 
techniques and gave the 'pWnt a copy of the. behavior program to u^e^t heme. 



Five weeks lat^r, Andrew was stii3/.fiitirig himself and refusing to 
parent the* decided that the school programmes ineffective and called Andtew s 
case manager about his problem^ Ihe parent and tlje social royk^flnet two 
weete later and decided thgj^an HBS^^viora^pro 
up a program ; for . ^ndrew and train^hefpa^entf in\th 

The social .wfcriceir mentioned tt^t- Ahdr^*\s_ hab^^^Mic^i^ 
received from the^unland C^t^ 

among Andrew's belijj/ior problems . • • V ^ r 

At school Andrew <te teacher cx^tlhued^to use. the program she had devised ahd 
assumed that the group heme'^parent was. doing the sane. ' • > ■ :< 

The school and HRS behavior programs' were incatpatible, ^nd Andrew soon tegan 
tb_ tantrum ^ithrou^^t the day> ; /- / 




r f 
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■ ' . _ ' 

i ■' . Einallw Andy's teaciT^. called the gro«p home parent and discovered tfcp, 

i ;^/'ggKSSHiii£ijai.^Bl thje parent and the befiavioral program 1 
- e^ialistlSmret^wlth her to design a compatible school/hone behavior 

• iSqSSt P^ogSn Sis meeting took place 3* nonths after Andrew's pro- 
blatis were noticed. * * * 

': " * i \ (Module 2, Case study 2)^ 

JF^fc -. e 

jerenty, who is now 9 years old, was born wito spina bifida) (myelcitleg|^ocele) , 
'hydrocephalus, and profound mental retardatiqngfitn^iiately after ^ren^s 
birth r he received an operation to conduct ex«^ive brain fluid^pto his . 
heart, where it could be. absorbed by the blood Shortly ffter t» first 
operation, Jeremy also received surgery tcWaUeviate back and urinary tract ■; . 
problems. ~'\ 

'As ah infant* Jeremy received an individualized program it the local United. 
Cerebral Palsy Association. At age. 3, he began a public preschool program 
at a local school. Because of Jeremy's extensive medical, mental, and 

• physical disabilities, his parents felt they «could not care for -Jeremy at 

kJL and Dlaced him, at age 8, in a private ICF/MR. . After his move to the 

fSlS^s^S^^l'persomel, and ICF/MR staff decided that Jeremy's 
public school program was still the most appropriate educational setting. 



. *0 



Jeremy's medical diagnosis and functional level both suggest^ a^need for ^ 
maxSL communication between the ICF/MRand the school ^^^.^^T S 
trator allot explained to. the school- principal certain ICF/MR regulations for . % 
mSSy pr^grSs reports, the writing of behavioral objectives a« attendance 
by service providers at annual hab plan reviews,, The principal, Jeremy s> ] 
teacher, and the*ICF/MR administrator agreed on the following coordination — J 
procedures:, : 

1 The teacher would'provide the ICF/MR with daily reports i & 

on j€^s food arid fluid intake, body elimination, ., ~ 

and other maintenance programs. % M •* . 



' t .'• Both the school and the ICF/MR would provide^aily 1 
coordinated physical therapy! ' > 



1 V 



3. Jenny's teacher ar£ therapists. would keep daily and , . 

monthly graphs of Jererayls progress toward goals listed - , s sJ 

^on Jerany's hab plan. } : . . 

U The collection -of daily and monthly data helped the ICF/MR meet its legal , ^ • 
requiremenS, but traSferr^data from public school, data sheets to those , ^ 
used by the ICF/MR was a time-KXsnsuming task. ■ 

' The school principal', Jeremy's teacher, -and ^ie. ICF/MR admirustrator decided^ ; : 
StToSron recSfe- form would substantially reduce the pap^wc^k involved, 
fee three also disdbsed the nossibility -of combining the annua^IEP and hab 
plan/reviews into/ one* meetinefand coordinating- the writing.of short-term 



1 < , : .... • -81- 
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objectives. 

All of Sjiese coordination procedures are currently in effect. They help to 
ensure that Jeremy: 

i. receives sufficient food to maintain his fcbdy vreight; 
2i receives sufficient liquids to prevent dehydration; 

3. reinains free of bowel and urinary <xnpl icatidns; 

4. receives the repositioning he ri^ds to prevent ted 
sores and associated infections; 

5. is guaranteed coordinated, mutually reinforcing services. 

The school principal, teacher, and other professional staff realize that they 
are not legally required to help the ICF/MR meet its regulations, but t±iey 
also believe -that) in Jeremy's case, coordinated care and training are 
essential^Jto his well-being arid develcprent. : 

T ^ 

/ 

; (Module 3, ease Study 3) 
GLORIA - * 

Gloria is a 5-year^bld girl living in a large HRS residential facility. Her 
irovements e*re stiff and spastic, and she lies in a reclining wheel chair, 
unable to. care for her basic needs. She must be fed, toileted, and cared for 
by facility personnel. She cannot speak „ so she is unable to let any of her 
needs be known to others. Gloria, however, will smile and laugh whenever 
her foster grandparent, a familiar staff member, or her parents ocme to visit 
her. 

Gloria was born with cerebral palsy, a disorder orTjijury to the brSin that 
affects the voluntary control of her muscles. Because of the increasing 
physical care* that Gloria needed, her parents felt that they could no longer 
care for' her ^adequately at Thus, when she^was 3 years old, they placed 

her in the residential facility. 

Gloria's parents have noiitored her personal care and progress on a regular 
basis throughout the lW 2 years. They attend the semi-annual and annual 
hab plan meetings, which are required by the state facility. At these meet- 
ings, Gloria's hab plan is reviewed and revised. Gloria^s current plan lists 
her priority needs and those responsible for meeting those needs: 

> i. self-c^re — unit staff 

: 2. physical therapy — physical therapy staff ; 

3.- medibal needs— nodical staff 
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4. educational needs — public school staff : 

At aqe 4, Gloria began school in a comnunity-based, public pre-schcol program 
for the profoundly physically and mentally handicapped. Each year the school 
has an IEP meeting which is attended by Gloria's parents, a school district 
representative, an HRS staff member, a teacher, a physical therapist, an 
occupational therapist, and a speech therapist. Gloria's priority educational 
goals for this year are a toilet training program; a physical therapy program 
to prevent further physical deformities; an oral musculature program to . 
increase proficiency in eating skills; and a speech therapy program to develop 
basic and functional communication . { 

Each school term, Gloria's teacher attends the annual hab plan review held at 
the facility. At these meetings, she provides facility, staff with a copy 
of Gloria's IEP and reviews Gloria's progress during the preceding year. The 
teacher discusses specific IEP objectives and answers any questions related 
to Gloria's public school program. *■ 

At this year's meeting, she reported that Gloria was responding to her toilet 
training program with the use of a specially adapted toilet chair. The teacher 
noted that Gloria's new skill was being transferred to her living unit through 
access to a similar toilet chair. She indicated that Gloria has also improved 
her eating skills (she was eating diced, instead of ground, vegetables) and 
had learned to indicate "yes" and "no" by looking at the appropriate symbol 
attached to her arm chair. 

% ________ _ ~ _ 

After the teacher's report, the hab plan commttee determined which of Gloria ; s 
new skills were being carried over to her living unit and reinforced by facility 
staff. 

At the meeting, the teacher learned that over the past year, Gloria had experi- 
ence! an additional 10% hearing loss in her right ear. She ™*^J*™£'* 
Gloria's congenital lung disorder was requiring increased" postural drainage and 
that she had become allergic to any type of citrus juice. The teacher used 
this information to ensure that the school responded to Gloria s particular 
health, safety, and prograimiing needs. 



ANSWER KEY 



Answers to Nfcdule 1 Self-check ExcerciSe 



1. 5 

2. age; cultural 
3 • school-aged 

4, 5^18; school districts aire ; 
permitted to service students 
bS^ow age 5 and above age 18. 

5 . Developmental Services ; 



6. 


a. 


SD/DOE 


d. 


HRS 




b. 


HRS 


e. 


SD/DOE 




c. 


HRS 


f. 


SD/DOE 


7. 


a. 


Group Hemes 







8. 
9. 

10. 



11, 



12, 



b. Foster Hemes 

c. Residential Habilitation Goiters 

d. Oamiunity ICF/MRs 

e. Sunland Centers 
Cluster ICF/MR j . 

Three "homes" of eitjht beds each are 
grouped together in a cluster 

a. HRS 

b. SD 

c. SD K 

d. HRS (ICF/MRs) 

school-based; central office based; 

shared decision making 

Bureau of Education for Exceptional 

students 



13, 



14, 



15. 
16. 
'17. 
18. 

19.. 



Program Eterelbprnent, 
Program Review and Evai- , 
Ration, Program Services, 
f^souroe Development 
Any three of these: 
tearing inpaired, phys- 
ically handicapped, 
speech impaired > eirotiorF 
al ly "handicapped , gifted, 
visually irrpaired, severe 
learning disabled 
FDLRS 

Program Services 
district docurients 
Health and Rehabilitative 
Services. 

a. Children !s Radical 
Services 

b. Economic Services 

c. Medicaid Services 



20. the social worker 



21. case 



(case 



Answers 


to Module 2 Self-^Vv^k Rxfrcxse 


1. 


b 


V. 

r 


2. 


c 




3. 






4. 


a 




5. 


b 




6. 


b 




7. 


a. 


Cbde of Federal Regulations 




b. 


Public Eaw 




c. 


Florid Statutes 




d. 


Florida Ackninistrative Code. 




e. 


State Board of Education Rule 


8. 


a, 


c, d, e 


9. 


a. 


HRS, ICF/MR 




b. 


ICF/MR 




c. 


SD 




d. 


SP, HRS, ICF/MR 




e. 


SD, HRS, ICF/MR 




f. 


ICF/MR 
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g. HRS> ICF/MR 

h. SD, HRS, ICF/MR 
,i. , SD, HRS, ICF/MR 

10. a. Active Treatment Plan 

(ATP) 

b. Individual Educational 
Program (IEP) 

c. Habilitatidn (hab) plan 

11. . a. Annually 

b. Annually, semi-annually 

c. \ Annually/ quarterly, 

monthly 

12. a. SD (when aj£>ropriate) , 

HRS, ICF/MR 

b. SD, Hffi 

c. SD (NOTE: HRS and ICF/ 
MRs- often invite teachers 
to attend annual reviews; 
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Answers to^Nfcdule 2 (oont) 



: however* teachers are not 
legally required to attend) 

d. ICF/MR 

e. HRS 

f. SD 

JbCL Module 3 Self-check Exercise * 



1. (1) develop the plan; (2) iirpleaneht; (3) review; (4) revise 

' 2. c - ' > ; ' ; . 

; 3; Vest . Schedulirfg these meetings together helps staffs to coordinate 
goals and objectives on the two plari§ arid reduces the nunber of 
meetings for the student and the student's family. - 

'4. c; d; f : 
? ■ • ; \ 1_ ' 

5. a. IEP> IP> HP, ATP 

b. IEP, HP* ATP 

c. IEP, HP „ . . - 

d. IEP . - , 

e. HP 

f . IP, ATP 

g. IEP, HP : 

h. IEP, IP, OTP 

i. IEP, HP 

j. HP ' 

k. IEP, HP V 

6. a. ATP : 

b. IEP 

c. HP 

7. b; c; df e 

Answers to Module A Self-check Exercise - . 

1. b ■ 3. a. i-i; 1-2 • 

2. a. 21-2 . ; * b. 2X-2 
5. 1-1 \ c. 21-2 

c; 1-2. d. 1-1; 1-2; 21-2 

d. 2X-2 A * e. 2X-2; 21-2 



f. 1-1; 1-2; 21-^2 ^ 
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PARTNERS IN PLANNING ' 



ANSWER KEY 



An3wersto-4 



(oont) 
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